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Duration
Two class sessions of approximately 40 minutes each

Resources

1. Study  
Guide

AP® English Language and CompositionɄStudy Guide

Line of Reasoning
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What is the Argument?
 • The conclusion (position) supported by a series of connected 
premises (claims or reasons) that are supported by evidence.

What is the Line of Reasoning?
 • The formal structure of an argument. In other words, the way 
that claims and reasons are arranged to lead to the conclusion.

Identifying the Line of Reasoning
Another way to think of line of reasoning is that it is an author’s 
train of thought, the arrangement of his ideas. Often, we can 
identify a writer’s overall claim early in the passage, then use 
the rest of the content to strengthen the overall claim by making 
VXSSRUWLQJ� FODLPV� �UHDVRQV�� DQG� LQFOXGLQJ� VSHFLȴF� HYLGHQFH� WR�
support the claims. However, as we encounter more sophisticated 
ZULWLQJ��ZH�EHJLQ�WR�VHH�WKDW�DQ�H΍HFWLYH�OLQH�RI�UHDVRQLQJ�PD\�
present the overall claim at the end of the passage. Both modes 
are appropriate—as long as the claims, reasons, and evidence 
work together to construct a clear and strong argument. 

Evaluating the Line of Reasoning 
Like everything in the AP® English Language, identifying 
something is never enough. The objectives in this course require 
WKDW� \RX� FDQ� HYDOXDWH� WKH� H΍HFWLYHQHVV� RI� DQ� DXWKRUȇV� OLQH� RI�
reasoning and develop a successful line of reasoning of your 
own. The good news is that once you can evaluate the line of 
reasoning in an argument, you should be able to create a strong 
line of reasoning. Below are questions that you can use to help 
evaluate and develop a line of reasoning? 

 • What is the author’s overall claim? Where is it presented? Is 
it explicitly stated or implied? How do these choices impact 
the strength of the argument?

 • :KDW�LV�WKH�ZULWHUȇV�ȴUVW�VXSSRUWLQJ�FODLP��UHDVRQ�"�+RZ�
does it connect to the thesis? Does the writer include 
VSHFLȴF�HYLGHQFH�WR�VXSSRUW�WKLV�FODLP"�:K\�RU�ZK\�QRW"�

 • What are the following supporting claims (reason)? How do 
they connect? (Are they similar? Does one further prove the 
SUHYLRXV�FODLP"�'RHV�RQH�R΍HU�D�FRXQWHU�DUJXPHQW�DQG�
the next present a refutation?) How do they connect to the 
RYHUDOO�DUJXPHQW"�$UH�WKHUH�VSHFLȴF�SLHFHV�RI�HYLGHQFH�WR�
support these supporting claims (reasons), why or why not? 

 • Finally, how do the pieces work together to prove the 
overall argument? What does the arrangement reveal 
about the writer’s understanding of the rhetorical situation? 

WHY IS LINE OF REASONING 
IMPORTANT? 
Logical appeals, a vital component 
of effective rhetoric, are not 
just the statements of facts or 
numbers. In fact, logic does not 
focus on the content of claims in 
an argument. It focuses on the 
relationships between claims and 
conclusions.

REVERSE OUTLINE: 
When identifying a writer’s line 
of reasoning, a good practice to 
use is a reverse outline. This best 
works as a two step process. First, 
identify the main idea of each of 
each paragraph. Keep it short and 
simple and in your own words. 
This ensures that you understand 
the main idea. You might see that 
a few paragraphs have similar or 
even identical main ideas. That is 
okay. Perhaps the evidence or the 
rhetorical choices are different, 
strengthening the overall line of 
reasoning. 

Second, note how the main idea 
of each paragraph advances the 
argument. Does one address 
a counter-argument? Is the 
following paragraph a refutation? 
Do two body paragraphs juxtapose 
each other? The expectation 
of a solid line of reasoning is 
that the paragraphs are NOT 
interchangeable. Each claim 
builds off of another, leading to 
a strong conclusion. This is very 
important in developing your own 
argument. If you find that you 
can switch paragraphs around, 
your line is weak. Strengthen it by 
including transitional phrases or 
sentences. Refer back to previous 
claims or evidence to connect the 
paragraphs together.

2. Student 
Handout

AP® English Language and Composition

Malala Speech
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2Q�-XO\�����������WKH�¿UVW�HYHU�<RXWK�7DNHRYHU�RI�WKH�81�WRRN�SODFH�LQ�1HZ�<RUN�&LW\��ZKLFK�EURXJKW�WRJHWKHU�
KXQGUHGV�RI�\RXQJ�HGXFDWLRQ�DGYRFDWHV�IURP�DURXQG�WKH�ZRUOG��LQFOXGLQJ�0DODOD�<RXVDI]DL��ZKR�PDGH�KHU�¿UVW�
SXEOLF�VSHHFK�VLQFH�EHLQJ�DWWDFNHG�E\�WKH�7DOLEDQ�LQ�3DNLVWDQ�LQ�������<RXVDI]DL��D�3DNLVWDQL�DFWLYLVW��81�PHVVHQJHU�
RI�SHDFH�DQG�WKH�\RXQJHVW�1REHO�/DXUHDWH��GHOLYHUHG�WKLV�DGGUHVV�RQ�HGXFDWLRQ�WR�WKH�\RXWK�DVVHPEO\�RQ�µ0DODOD�
'D\�¶�KHU���WK�ELUWKGD\��5HDG�WKH�SDVVDJH�FDUHIXOO\��7KHQ��LGHQWLI\�WKH�HOHPHQWV�RI�WKH�UKHWRULFDO�VLWXDWLRQ�SUHVHQW�DV�
<RXVDI]DL�GHYHORSV�KHU�PHVVDJH�WKDW�HGXFDWLRQ�LV�SRZHU��

'HDU�VLVWHUV�DQG�EURWKHUV��ZH�UHDOL]H�WKH�LPSRUWDQFH�
RI�OLJKW�ZKHQ�ZH�VHH�GDUNQHVV��:H�UHDOL]H�WKH�LPSRUWDQFH�
RI�RXU�YRLFH�ZKHQ�ZH�DUH�VLOHQFHG��,Q�WKH�VDPH�ZD\��
ZKHQ�ZH�ZHUH�LQ�6ZDW��WKH�QRUWK�RI�3DNLVWDQ��ZH�UHDOL]HG�
WKH�LPSRUWDQFH�RI�SHQV�DQG�ERRNV�ZKHQ�ZH�VDZ�WKH�JXQV�

7KH�ZLVH�VD\LQJ��³7KH�SHQ�LV�PLJKWLHU�WKDQ�VZRUG´�
ZDV�WUXH��7KH�H[WUHPLVWV�DUH�DIUDLG�RI�ERRNV�DQG�SHQV��
7KH�SRZHU�RI�HGXFDWLRQ�IULJKWHQV�WKHP��7KH\�DUH�DIUDLG�
RI�ZRPHQ��7KH�SRZHU�RI�WKH�YRLFH�RI�ZRPHQ�IULJKWHQV�
WKHP��$QG�WKDW�LV�ZK\�WKH\�NLOOHG����LQQRFHQW�PHGLFDO�
VWXGHQWV�LQ�WKH�UHFHQW�DWWDFN�LQ�4XHWWD��$QG�WKDW�LV�ZK\�
WKH\�NLOOHG�PDQ\�IHPDOH�WHDFKHUV�DQG�SROLR�ZRUNHUV�LQ�
.K\EHU�3XNKWRRQ�.KZD�DQG�)$7$��7KDW�LV�ZK\�WKH\�
DUH�EODVWLQJ�VFKRROV�HYHU\�GD\���%HFDXVH�WKH\�ZHUH�DQG�
WKH\�DUH�DIUDLG�RI�FKDQJH��DIUDLG�RI�WKH�HTXDOLW\�WKDW�ZH�
ZLOO�EULQJ�LQWR�RXU�VRFLHW\�

,�UHPHPEHU�WKDW�WKHUH�ZDV�D�ER\�LQ�RXU�VFKRRO�ZKR�
ZDV�DVNHG�E\�D�MRXUQDOLVW��³:K\�DUH�WKH�7DOLEDQ�DJDLQVW�
HGXFDWLRQ"´�+H�DQVZHUHG�YHU\�VLPSO\��%\�SRLQWLQJ�WR�
KLV�ERRN�KH�VDLG��³$�7DOLE�GRHVQ¶W�NQRZ�ZKDW�LV�ZULWWHQ�
LQVLGH�WKLV�ERRN�´�7KH\�WKLQN�WKDW�*RG�LV�D�WLQ\��OLWWOH�
FRQVHUYDWLYH�EHLQJ�ZKR�ZRXOG�VHQG�JLUOV�WR�WKH�KHOO�MXVW�
EHFDXVH�RI�JRLQJ�WR�VFKRRO��7KH�WHUURULVWV�DUH�PLVXVLQJ�
WKH�QDPH�RI�,VODP�DQG�3DVKWXQ�VRFLHW\�IRU�WKHLU�RZQ�
SHUVRQDO�EHQH¿WV��3DNLVWDQ�LV�SHDFH�ORYLQJ�GHPRFUDWLF�
FRXQWU\��3DVKWXQV�ZDQW�HGXFDWLRQ�IRU�WKHLU�GDXJKWHUV�
DQG�VRQV��$QG�,VODP�LV�D�UHOLJLRQ�RI�SHDFH��KXPDQLW\��
DQG�EURWKHUKRRG��,VODP�VD\V�WKDW�LW�LV�QRW�RQO\�HDFK�
FKLOG¶V�ULJKW�WR�JHW�HGXFDWLRQ��UDWKHU�LW�LV�WKHLU�GXW\�DQG�
UHVSRQVLELOLW\�

'HDU�IHOORZV��WRGD\�,�DP�IRFXVLQJ�RQ�ZRPHQ¶V�ULJKWV�
DQG�JLUOV¶�HGXFDWLRQ�EHFDXVH�WKH\�DUH�VXIIHULQJ�WKH�PRVW��
7KHUH�ZDV�D�WLPH�ZKHQ�ZRPHQ�VRFLDO�DFWLYLVWV�DVNHG�
PHQ�WR�VWDQG�XS�IRU�WKHLU�ULJKWV��%XW��WKLV�WLPH��ZH�ZLOO�GR�
LW�E\�RXUVHOYHV��,�DP�QRW�WHOOLQJ�PHQ�WR�VWHS�DZD\�IURP�
VSHDNLQJ�IRU�ZRPHQ¶V�ULJKWV�UDWKHU�,�DP�IRFXVLQJ�RQ�
ZRPHQ�WR�EH�LQGHSHQGHQW�WR�¿JKW�IRU�WKHPVHOYHV�

'HDU�VLVWHUV�DQG�EURWKHUV��QRZ�LW¶V�WLPH�WR�VSHDN�XS�
6R�WRGD\��ZH�FDOO�XSRQ�WKH�ZRUOG�OHDGHUV�WR�FKDQJH�

WKHLU�VWUDWHJLF�SROLFLHV�LQ�IDYRU�RI�SHDFH�DQG�SURVSHULW\�
• :H�FDOO�XSRQ�WKH�ZRUOG�OHDGHUV�WKDW�DOO�WKH�SHDFH�
GHDOV�PXVW�SURWHFW�ZRPHQ�DQG�FKLOGUHQ¶V�ULJKWV��
$�GHDO�WKDW�JRHV�DJDLQVW�WKH�GLJQLW\�RI�ZRPHQ�DQG�
WKHLU�ULJKWV�LV�XQDFFHSWDEOH�

• :H�FDOO�XSRQ�DOO�JRYHUQPHQWV�WR�HQVXUH�IUHH�
FRPSXOVRU\�HGXFDWLRQ�IRU�HYHU\�FKLOG�DOO�RYHU�WKH�
ZRUOG�

• :H�FDOO�XSRQ�DOO�JRYHUQPHQWV�WR�¿JKW�DJDLQVW�
WHUURULVP�DQG�YLROHQFH��WR�SURWHFW�FKLOGUHQ�IURP�
EUXWDOLW\�DQG�KDUP�

• :H�FDOO�XSRQ�WKH�GHYHORSHG�QDWLRQV�WR�VXSSRUW�WKH�
H[SDQVLRQ�RI�HGXFDWLRQDO�RSSRUWXQLWLHV�IRU�JLUOV�LQ�
WKH�GHYHORSLQJ�ZRUOG�

• :H�FDOO�XSRQ�DOO�FRPPXQLWLHV�WR�EH�WROHUDQW²WR�
UHMHFW�SUHMXGLFH�EDVHG�RQ�FDVW��FUHHG��VHFW��UHOLJLRQ�
RU�JHQGHU��7R�HQVXUH�IUHHGRP�DQG�HTXDOLW\�IRU�
ZRPHQ�VR�WKDW�WKH\�FDQ�ÀRXULVK��:H�FDQQRW�DOO�
VXFFHHG�ZKHQ�KDOI�RI�XV�DUH�KHOG�EDFN�

• :H�FDOO�XSRQ�RXU�VLVWHUV�DURXQG�WKH�ZRUOG�WR�EH�
EUDYH²WR�HPEUDFH�WKH�VWUHQJWK�ZLWKLQ�WKHPVHOYHV�
DQG�UHDOL]H�WKHLU�IXOO�SRWHQWLDO�

'HDU�EURWKHUV�DQG�VLVWHUV��ZH�ZDQW�VFKRROV�DQG�
HGXFDWLRQ�IRU�HYHU\�FKLOG¶V�EULJKW�IXWXUH��:H�ZLOO�
FRQWLQXH�RXU�MRXUQH\�WR�RXU�GHVWLQDWLRQ�RI�SHDFH�DQG�
HGXFDWLRQ�IRU�HYHU\RQH��1R�RQH�FDQ�VWRS�XV��:H�ZLOO�
VSHDN�IRU�RXU�ULJKWV�DQG�ZH�ZLOO�EULQJ�FKDQJH�WKURXJK�
RXU�YRLFH��:H�PXVW�EHOLHYH�LQ�WKH�SRZHU�DQG�WKH�
VWUHQJWK�RI�RXU�ZRUGV��2XU�ZRUGV�FDQ�FKDQJH�WKH�ZRUOG�

%HFDXVH�ZH�DUH�DOO�WRJHWKHU��XQLWHG�IRU�WKH�FDXVH�RI�
HGXFDWLRQ��$QG�LI�ZH�ZDQW�WR�DFKLHYH�RXU�JRDO��WKHQ�OHW�
XV�HPSRZHU�RXUVHOYHV�ZLWK�WKH�ZHDSRQ�RI�NQRZOHGJH�
DQG�OHW�XV�VKLHOG�RXUVHOYHV�ZLWK�XQLW\�DQG�WRJHWKHUQHVV�

'HDU�EURWKHUV�DQG�VLVWHUV��ZH�PXVW�QRW�IRUJHW�WKDW�
PLOOLRQV�RI�SHRSOH�DUH�VXIIHULQJ�IURP�SRYHUW\��LQMXVWLFH�
DQG�LJQRUDQFH��:H�PXVW�QRW�IRUJHW�WKDW�PLOOLRQV�RI�
FKLOGUHQ�DUH�RXW�RI�VFKRROV��:H�PXVW�QRW�IRUJHW�WKDW�RXU�
VLVWHUV�DQG�EURWKHUV�DUH�ZDLWLQJ�IRU�D�EULJKW�SHDFHIXO�
IXWXUH�

6R�OHW�XV�ZDJH�D�JOREDO�VWUXJJOH�DJDLQVW�LOOLWHUDF\��
SRYHUW\�DQG�WHUURULVP�DQG�OHW�XV�SLFN�XS�RXU�ERRNV�DQG�
SHQV��7KH\�DUH�RXU�PRVW�SRZHUIXO�ZHDSRQV�

2QH�FKLOG��RQH�WHDFKHU��RQH�SHQ�DQG�RQH�ERRN�FDQ�
FKDQJH�WKH�ZRUOG��

(GXFDWLRQ�LV�WKH�RQO\�VROXWLRQ��(GXFDWLRQ�)LUVW�
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3. Teacher 
Handout

AP® English Language and CompositionɄTeacher Handout

Evaluating the Line of Reasoning
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7R�GHYHORS�DQ�H΍HFWLYH�DUJXPHQW��ZULWHUV�PXVW�GHYHORS�D�ORJLFDO� OLQH�RI�UHDVRQLQJ��ZKLFK�LV�EHVW�
GHȴQHG�DV�WKH�DUUDQJHPHQW�RI�FODLPV�DQG�HYLGHQFH�WKDW� OHDGV�WR�D�FRQFOXVLRQ��5HDGHUV�PXVW�EH�
DEOH�WR�LGHQWLI\�DQ�DXWKRUȇV�OLQH�RI�UHDVRQLQJ�WR�WKRURXJKO\�HYDOXDWH�WKH�H΍HFWLYHQHVV�RI�DQ�DXWKRUȇV�
DUJXPHQW��&RPSOHWH�WKLV�JUDSKLF�RUJDQL]HU�WR�LGHQWLI\�WKH�OLQH�RI�UHDVRQLQJ�LQ�WKH�SDVVDJH��

EVALUATING THE LINE OF REASONING
THESIS/CENTRAL CLAIM:  The thesis is not always found at the beginning of a passage; it could be explicitly 

stated, or it may be implicit; read the entire text before determining the thesis.

Education is the weapon to end illiteracy, poverty, and terrorism around the world.

CLAIM #1:
Extremists are afraid of education. HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS? 

If the extremists oppress people who are afraid 
of education, it must have the power to end the 
oppression. 

SPECIFIC SUPPORTING EVIDENCE: 
Extremists murdered medical students.  
They killed polio workers (educated people). 
They are bombing schools. 

CLAIM #2:
Some Taliban members are uneducated 
themselves; therefore, they are easily 
manipulated to believe the lies from the 
terrorist leaders. 

HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.
7KLV�FODLP�IXUWKHUV�WKH�SUHYLRXV�RQH��H[SODLQLQJ�
HVSHFLDOO\�KRZ�WHUURULVW�OHDGHUV�FDQ�PDQLSXODWH�
WKHLU�IROORZHUV�WR�EHOLHYH�WKDW�HGXFDWLRQ�LV�
KDUPIXO� 

SPECIFIC SUPPORTING EVIDENCE:
Anecdote from Yousafzai

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
This claim/evidence supports the argument by 
illustrating how terrorists misuse religion to justify 
their behavior and implies that if the extremists 
were able to read themselves, they would not blindly 
follow terrorist leaders. 

4. Student 
Worksheet

AP® English Language and CompositionɄStudent Handout

Evaluating the Line of Reasoning
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Name: 

Passage: 

7R�GHYHORS�DQ�H΍HFWLYH�DUJXPHQW��ZULWHUV�PXVW�GHYHORS�D�ORJLFDO� OLQH�RI�UHDVRQLQJ��ZKLFK�LV�EHVW�
GHȴQHG�DV�WKH�DUUDQJHPHQW�RI�FODLPV�DQG�HYLGHQFH�WKDW� OHDGV�WR�D�FRQFOXVLRQ��5HDGHUV�PXVW�EH�
DEOH�WR�LGHQWLI\�DQ�DXWKRUȇV�OLQH�RI�UHDVRQLQJ�WR�WKRURXJKO\�HYDOXDWH�WKH�H΍HFWLYHQHVV�RI�DQ�DXWKRUȇV�
DUJXPHQW��&RPSOHWH�WKLV�JUDSKLF�RUJDQL]HU�WR�LGHQWLI\�WKH�OLQH�RI�UHDVRQLQJ�LQ�WKH�SDVVDJH��

EVALUATING THE LINE OF REASONING
THESIS/CENTRAL CLAIM:  The thesis is not always found at the beginning of a passage; it could be explicitly 

stated, or it may be implicit; read the entire text before determining the thesis.

Write or type your response in this area.

CLAIM #1:

Write or type your response in this area. HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS? 
Write or type your response in this area.

SPECIFIC SUPPORTING EVIDENCE: 
Write or type your response in this area.

CLAIM #2:

Write or type your response in this area. HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.

Write or type your response in this area.

SPECIFIC SUPPORTING EVIDENCE:
Write or type your response in this area.

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
Write or type your response in this area.

Objectives of Lesson
 • To introduce students to the Line of Reasoning 

College Board Objectives from the 2019–20 
CED

 • CLE 3.A: “Identify and explain claims and evidence within an 

argument.”

 • REO 5.A: “Describe the line of reasoning and explain 

whether it supports an argument’s overarching thesis. 

 • REO 5.B: Explain how the organization of a text creates 

XQLW\�DQG�FRKHUHQFH�DQG�UHȵHFWV�D�OLQH�RI�UHDVRQLQJ��

Activities
 • Introducing line of reasoning 

 • Reading rhetoric to identify and evaluate the line of 

reasoning

How to Use This Lesson Plan
This lesson is designed to introduce a key concept to students: 

the line of reasoning, which is a cornerstone of the AP® English 

Language course. To be successful on the exam, students must 

be able to identify and evaluate an author’s line of reasoning 

as well as develop their successful argument through a strong 

line of reasoning. In this lesson, you will review the line of 

reasoning study guide with your students and provide them 

with an opportunity to read a passage to identify and evaluate 

WKH� OLQH� RI� UHDVRQLQJ�� 7KLV� VFD΍ROGLQJ� DFWLYLW\� LV� SHUIHFW� IRU�
WKH� EHJLQQLQJ� RI� WKH� VFKRRO� \HDU� ZKHQ� VWXGHQWV� ȴUVW� EHJLQ�
to analyze rhetoric. At the end of this lesson, there is an 

enrichment activity for students as well. 

TEACHER’S NOTE
This lesson pairs well with the 
Lesson Plan: Identifying the 
Rhetorical Situation. The skills 
covered in these two lessons are 
essential to student success in 
the AP® English Language course. 
Therefore, the lessons utilize the 
same passage, Malala Yousafzai’s 
address to her fellow youth at the 
United Nations. This lesson should 
be used after the “Identifying the 
Rhetorical Situation” plan.

TEACHER’S NOTE
This purpose of this assignment 
is to introduce Line of Reasoning 
to your students. Because of this, 
the prompt included with the 
passage is slightly longer than 
what students will see on the 
AP® English Language exam. 
Additionally, it does stray from 
the stable wording that students 
will see on the rhetorical analysis 
prompt because students are not 
reading to analyze the rhetorical 
choices that Yousafzai utilizes but 
to examine the Line of Reasoning.



AP® English Language and CompositionɄLesson Plan
Identifying the Line of Reasoning
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2

LESSON: INTRODUCING THE LINE OF 
REASONING
Introducing the Study Guide 
To begin this lesson, distribute the “Study Guide: The Line of 

Reasoning.” This document will clarify line of reasoning for 

students.

%HVW�GHȴQHG�DV� WKH�DUUDQJHPHQW�RI� FODLPV�DQG�HYLGHQFH� WKDW�
leads to a conclusion, line of reasoning is a relatively new term 

in AP® Language. However, AP® Capstone teachers and students 

are familiar with this term. Important for evaluating the credibility 

of an argument, AP® Language students must be able to identify 

and create their own logical line of reasoning as mentioned on 

each rubric for the exam's free-response questions. 

Your students may easily identify the central claim of an 

argument, especially if it is presented early in the passage; 

KRZHYHU��VWXGHQWV�PXVW� OHDUQ�WKDW�D�WKHVLV�FDQ�EH�H΍HFWLYH�DW�
the end of a speech, or it may not even be explicitly stated. This 

GRHV�QRW�PHDQ�WKH�DUJXPHQW�RU�OLQH�RI�UHDVRQLQJ�LV�LQH΍HFWLYH��
In fact, those rhetorical choices can make the argument more 

successful. Additionally, students must be able to recognize the 

supporting claims and evidence to evaluate a line of reasoning. 

The cohesion of these elements should work together to lead 

to a conclusion. For example, if a speaker is trying to convince 

his audience to join a movement, he or she might begin by 

acknowledging reasons why listeners might be hesitant to join, 

H΍HFWLYHO\�DGGUHVVLQJ�WKH�FRXQWHU�DUJXPHQW�HDUO\�RQ�WR�LQFUHDVH�
his/her credibility and gain the audience’s trust. Speakers often 

organize the argument based on the rhetorical situation, which 

is why this lesson works best after students understand the 

rhetorical situation. 

Identifying and Evaluating Yousafzai’s Line 
of Reasoning 
After reviewing the study guide, distribute the Student 

Handout: “Malala Yousafzai’s Speech” (or ask them to get out 

the copy they used for the rhetorical situation lesson) and the 

Worksheet: “Identifying and Evaluating the Line of Reasoning.” 

Direct students to review the prompt to refamiliarize themselves 

with the rhetorical situation so that they accurately identify the 

claims and evidence Yousafzai employs to develop her line of 

reasoning. As they read through the passage, they will complete 

the graphic organizer. Please use the Teacher Version of the 

worksheet to support your students. This activity should take 

the majority of a 40–50 minute class period. If student do not 

ȴQLVK�� ZH� UHFRPPHQG� WKDW� WKH\� ȴQLVK� LW� RXWVLGH� RI� FODVV� WR�
review together in your next class session. 

TEACHER’S NOTE
To help students better understand 
line of reasoning, inform them that 
it is essentially the outline of the 
writer’s argument. Students are 
very familiar with outlining their 
own work; now, they must begin to 
reverse outline arguments in order 
to evaluate whether or not authors’ 
arguments are truly valid.

TEACHER’S NOTE
Before releasing students to 
identify a line of reasoning on 
their own, you could show a quick 
speech to your students and 
identify the line of reasoning as 
a whole class. Because this is a 
new skill, we recommend that you 
choose a speech that you are very 
familiar with and easy for students 
to work with. You can also check 
out Ashton Kutcher’s Teen Choice 
Award acceptance speech. It is a 
quick five minute speech with a 
clear line of reasoning.

ENRICHMENT
If you are looking to extend 
this lesson and provide more 
opportunities for practice, you 
can ask students to find their 
own examples of contemporary 
rhetoric and identify the line of 
reasoning. They can share their 
pieces with the class and explain 
what is or is not effective about 
the arrangement of the ideas or 
even make recommendations for 
improvement. This activity could 
also help them prepare for the 
writing questions on the multiple-
choice section of the exam. 
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What is the Argument?
• The conclusion (position) supported by a series of connected

premises (claims or reasons) that are supported by evidence.

What is the Line of Reasoning?
• The formal structure of an argument. In other words, the way

that claims and reasons are arranged to lead to the conclusion.

Identifying the Line of Reasoning
Another way to think of line of reasoning is that it is an author’s 
train of thought, the arrangement of his ideas. Often, we can 
identify a writer’s overall claim early in the passage, then use 
the rest of the content to strengthen the overall claim by making 
VXSSRUWLQJ� FODLPV� �UHDVRQV�� DQG� LQFOXGLQJ� VSHFLȴF� HYLGHQFH� WR�
support the claims. However, as we encounter more sophisticated 
ZULWLQJ��ZH�EHJLQ�WR�VHH�WKDW�DQ�H΍HFWLYH�OLQH�RI�UHDVRQLQJ�PD\�
present the overall claim at the end of the passage. Both modes 
are appropriate—as long as the claims, reasons, and evidence 
work together to construct a clear and strong argument. 

Evaluating the Line of Reasoning 
Like everything in the AP® English Language, identifying 
something is never enough. The objectives in this course require 
WKDW� \RX� FDQ� HYDOXDWH� WKH� H΍HFWLYHQHVV� RI� DQ� DXWKRUȇV� OLQH� RI�
reasoning and develop a successful line of reasoning of your 
own. The good news is that once you can evaluate the line of 
reasoning in an argument, you should be able to create a strong 
line of reasoning. Below are questions that you can use to help 
evaluate and develop a line of reasoning? 
• What is the author’s overall claim? Where is it presented? Is

it explicitly stated or implied? How do these choices impact
the strength of the argument?

• :KDW�LV�WKH�ZULWHUȇV�ȴUVW�VXSSRUWLQJ�FODLP��UHDVRQ�"�+RZ�
does it connect to the thesis? Does the writer include
VSHFLȴF�HYLGHQFH�WR�VXSSRUW�WKLV�FODLP"�:K\�RU�ZK\�QRW"�

• What are the following supporting claims (reason)? How do
they connect? (Are they similar? Does one further prove the
SUHYLRXV�FODLP"�'RHV�RQH�R΍HU�D�FRXQWHU�DUJXPHQW�DQG�
the next present a refutation?) How do they connect to the
RYHUDOO�DUJXPHQW"�$UH�WKHUH�VSHFLȴF�SLHFHV�RI�HYLGHQFH�WR�
support these supporting claims (reasons), why or why not?

• Finally, how do the pieces work together to prove the
overall argument? What does the arrangement reveal
about the writer’s understanding of the rhetorical situation?

WHY IS LINE OF REASONING 
IMPORTANT? 
Logical appeals, a vital component 
of effective rhetoric, are not 
just the statements of facts or 
numbers. In fact, logic does not 
focus on the content of claims in 
an argument. It focuses on the 
relationships between claims and 
conclusions.

REVERSE OUTLINE: 
When identifying a writer’s line 
of reasoning, a good practice to 
use is a reverse outline. This best 
works as a two step process. First, 
identify the main idea of each of 
each paragraph. Keep it short and 
simple and in your own words. 
This ensures that you understand 
the main idea. You might see that 
a few paragraphs have similar or 
even identical main ideas. That is 
okay. Perhaps the evidence or the 
rhetorical choices are different, 
strengthening the overall line of 
reasoning. 

Second, note how the main idea 
of each paragraph advances the 
argument. Does one address 
a counter-argument? Is the 
following paragraph a refutation? 
Do two body paragraphs juxtapose 
each other? The expectation 
of a solid line of reasoning is 
that the paragraphs are NOT 
interchangeable. Each claim 
builds off of another, leading to 
a strong conclusion. This is very 
important in developing your own 
argument. If you find that you 
can switch paragraphs around, 
your line is weak. Strengthen it by 
including transitional phrases or 
sentences. Refer back to previous 
claims or evidence to connect the 
paragraphs together.
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2Q�-XO\�����������WKH�¿UVW�HYHU�<RXWK�7DNHRYHU�RI�WKH�81�WRRN�SODFH�LQ�1HZ�<RUN�&LW\��ZKLFK�EURXJKW�WRJHWKHU�
KXQGUHGV�RI�\RXQJ�HGXFDWLRQ�DGYRFDWHV�IURP�DURXQG�WKH�ZRUOG��LQFOXGLQJ�0DODOD�<RXVDI]DL��ZKR�PDGH�KHU�¿UVW�
SXEOLF�VSHHFK�VLQFH�EHLQJ�DWWDFNHG�E\�WKH�7DOLEDQ�LQ�3DNLVWDQ�LQ�������<RXVDI]DL��D�3DNLVWDQL�DFWLYLVW��81�PHVVHQJHU�
RI�SHDFH�DQG�WKH�\RXQJHVW�1REHO�/DXUHDWH��GHOLYHUHG�WKLV�DGGUHVV�RQ�HGXFDWLRQ�WR�WKH�\RXWK�DVVHPEO\�RQ�µ0DODOD�
'D\�¶�KHU���WK�ELUWKGD\��5HDG�WKH�SDVVDJH�FDUHIXOO\��7KHQ��LGHQWLI\�WKH�HOHPHQWV�RI�WKH�UKHWRULFDO�VLWXDWLRQ�SUHVHQW�DV�
<RXVDI]DL�GHYHORSV�KHU�PHVVDJH�WKDW�HGXFDWLRQ�LV�SRZHU��

'HDU�VLVWHUV�DQG�EURWKHUV��ZH�UHDOL]H�WKH�LPSRUWDQFH�
RI�OLJKW�ZKHQ�ZH�VHH�GDUNQHVV��:H�UHDOL]H�WKH�LPSRUWDQFH�
RI�RXU�YRLFH�ZKHQ�ZH�DUH�VLOHQFHG��,Q�WKH�VDPH�ZD\��
ZKHQ�ZH�ZHUH�LQ�6ZDW��WKH�QRUWK�RI�3DNLVWDQ��ZH�UHDOL]HG�
WKH�LPSRUWDQFH�RI�SHQV�DQG�ERRNV�ZKHQ�ZH�VDZ�WKH�JXQV�

7KH�ZLVH�VD\LQJ��³7KH�SHQ�LV�PLJKWLHU�WKDQ�VZRUG´�
ZDV�WUXH��7KH�H[WUHPLVWV�DUH�DIUDLG�RI�ERRNV�DQG�SHQV��
7KH�SRZHU�RI�HGXFDWLRQ�IULJKWHQV�WKHP��7KH\�DUH�DIUDLG�
RI�ZRPHQ��7KH�SRZHU�RI�WKH�YRLFH�RI�ZRPHQ�IULJKWHQV�
WKHP��$QG�WKDW�LV�ZK\�WKH\�NLOOHG����LQQRFHQW�PHGLFDO�
VWXGHQWV�LQ�WKH�UHFHQW�DWWDFN�LQ�4XHWWD��$QG�WKDW�LV�ZK\�
WKH\�NLOOHG�PDQ\�IHPDOH�WHDFKHUV�DQG�SROLR�ZRUNHUV�LQ�
.K\EHU�3XNKWRRQ�.KZD�DQG�)$7$��7KDW�LV�ZK\�WKH\�
DUH�EODVWLQJ�VFKRROV�HYHU\�GD\���%HFDXVH�WKH\�ZHUH�DQG�
WKH\�DUH�DIUDLG�RI�FKDQJH��DIUDLG�RI�WKH�HTXDOLW\�WKDW�ZH�
ZLOO�EULQJ�LQWR�RXU�VRFLHW\�

,�UHPHPEHU�WKDW�WKHUH�ZDV�D�ER\�LQ�RXU�VFKRRO�ZKR�
ZDV�DVNHG�E\�D�MRXUQDOLVW��³:K\�DUH�WKH�7DOLEDQ�DJDLQVW�
HGXFDWLRQ"´�+H�DQVZHUHG�YHU\�VLPSO\��%\�SRLQWLQJ�WR�
KLV�ERRN�KH�VDLG��³$�7DOLE�GRHVQ¶W�NQRZ�ZKDW�LV�ZULWWHQ�
LQVLGH�WKLV�ERRN�´�7KH\�WKLQN�WKDW�*RG�LV�D�WLQ\��OLWWOH�
FRQVHUYDWLYH�EHLQJ�ZKR�ZRXOG�VHQG�JLUOV�WR�WKH�KHOO�MXVW�
EHFDXVH�RI�JRLQJ�WR�VFKRRO��7KH�WHUURULVWV�DUH�PLVXVLQJ�
WKH�QDPH�RI�,VODP�DQG�3DVKWXQ�VRFLHW\�IRU�WKHLU�RZQ�
SHUVRQDO�EHQH¿WV��3DNLVWDQ�LV�SHDFH�ORYLQJ�GHPRFUDWLF�
FRXQWU\��3DVKWXQV�ZDQW�HGXFDWLRQ�IRU�WKHLU�GDXJKWHUV�
DQG�VRQV��$QG�,VODP�LV�D�UHOLJLRQ�RI�SHDFH��KXPDQLW\��
DQG�EURWKHUKRRG��,VODP�VD\V�WKDW�LW�LV�QRW�RQO\�HDFK�
FKLOG¶V�ULJKW�WR�JHW�HGXFDWLRQ��UDWKHU�LW�LV�WKHLU�GXW\�DQG�
UHVSRQVLELOLW\�

'HDU�IHOORZV��WRGD\�,�DP�IRFXVLQJ�RQ�ZRPHQ¶V�ULJKWV�
DQG�JLUOV¶�HGXFDWLRQ�EHFDXVH�WKH\�DUH�VXIIHULQJ�WKH�PRVW��
7KHUH�ZDV�D�WLPH�ZKHQ�ZRPHQ�VRFLDO�DFWLYLVWV�DVNHG�
PHQ�WR�VWDQG�XS�IRU�WKHLU�ULJKWV��%XW��WKLV�WLPH��ZH�ZLOO�GR�
LW�E\�RXUVHOYHV��,�DP�QRW�WHOOLQJ�PHQ�WR�VWHS�DZD\�IURP�
VSHDNLQJ�IRU�ZRPHQ¶V�ULJKWV�UDWKHU�,�DP�IRFXVLQJ�RQ�
ZRPHQ�WR�EH�LQGHSHQGHQW�WR�¿JKW�IRU�WKHPVHOYHV�

'HDU�VLVWHUV�DQG�EURWKHUV��QRZ�LW¶V�WLPH�WR�VSHDN�XS�
6R�WRGD\��ZH�FDOO�XSRQ�WKH�ZRUOG�OHDGHUV�WR�FKDQJH�

WKHLU�VWUDWHJLF�SROLFLHV�LQ�IDYRU�RI�SHDFH�DQG�SURVSHULW\�
• :H�FDOO�XSRQ�WKH�ZRUOG�OHDGHUV�WKDW�DOO�WKH�SHDFH�
GHDOV�PXVW�SURWHFW�ZRPHQ�DQG�FKLOGUHQ¶V�ULJKWV��
$�GHDO�WKDW�JRHV�DJDLQVW�WKH�GLJQLW\�RI�ZRPHQ�DQG�
WKHLU�ULJKWV�LV�XQDFFHSWDEOH�

• :H�FDOO�XSRQ�DOO�JRYHUQPHQWV�WR�HQVXUH�IUHH�
FRPSXOVRU\�HGXFDWLRQ�IRU�HYHU\�FKLOG�DOO�RYHU�WKH�
ZRUOG�

• :H�FDOO�XSRQ�DOO�JRYHUQPHQWV�WR�¿JKW�DJDLQVW�
WHUURULVP�DQG�YLROHQFH��WR�SURWHFW�FKLOGUHQ�IURP�
EUXWDOLW\�DQG�KDUP�

• :H�FDOO�XSRQ�WKH�GHYHORSHG�QDWLRQV�WR�VXSSRUW�WKH�
H[SDQVLRQ�RI�HGXFDWLRQDO�RSSRUWXQLWLHV�IRU�JLUOV�LQ�
WKH�GHYHORSLQJ�ZRUOG�

• :H�FDOO�XSRQ�DOO�FRPPXQLWLHV�WR�EH�WROHUDQW²WR�
UHMHFW�SUHMXGLFH�EDVHG�RQ�FDVW��FUHHG��VHFW��UHOLJLRQ�
RU�JHQGHU��7R�HQVXUH�IUHHGRP�DQG�HTXDOLW\�IRU�
ZRPHQ�VR�WKDW�WKH\�FDQ�ÀRXULVK��:H�FDQQRW�DOO�
VXFFHHG�ZKHQ�KDOI�RI�XV�DUH�KHOG�EDFN�

• :H�FDOO�XSRQ�RXU�VLVWHUV�DURXQG�WKH�ZRUOG�WR�EH�
EUDYH²WR�HPEUDFH�WKH�VWUHQJWK�ZLWKLQ�WKHPVHOYHV�
DQG�UHDOL]H�WKHLU�IXOO�SRWHQWLDO�

'HDU�EURWKHUV�DQG�VLVWHUV��ZH�ZDQW�VFKRROV�DQG�
HGXFDWLRQ�IRU�HYHU\�FKLOG¶V�EULJKW�IXWXUH��:H�ZLOO�
FRQWLQXH�RXU�MRXUQH\�WR�RXU�GHVWLQDWLRQ�RI�SHDFH�DQG�
HGXFDWLRQ�IRU�HYHU\RQH��1R�RQH�FDQ�VWRS�XV��:H�ZLOO�
VSHDN�IRU�RXU�ULJKWV�DQG�ZH�ZLOO�EULQJ�FKDQJH�WKURXJK�
RXU�YRLFH��:H�PXVW�EHOLHYH�LQ�WKH�SRZHU�DQG�WKH�
VWUHQJWK�RI�RXU�ZRUGV��2XU�ZRUGV�FDQ�FKDQJH�WKH�ZRUOG�

%HFDXVH�ZH�DUH�DOO�WRJHWKHU��XQLWHG�IRU�WKH�FDXVH�RI�
HGXFDWLRQ��$QG�LI�ZH�ZDQW�WR�DFKLHYH�RXU�JRDO��WKHQ�OHW�
XV�HPSRZHU�RXUVHOYHV�ZLWK�WKH�ZHDSRQ�RI�NQRZOHGJH�
DQG�OHW�XV�VKLHOG�RXUVHOYHV�ZLWK�XQLW\�DQG�WRJHWKHUQHVV�

'HDU�EURWKHUV�DQG�VLVWHUV��ZH�PXVW�QRW�IRUJHW�WKDW�
PLOOLRQV�RI�SHRSOH�DUH�VXIIHULQJ�IURP�SRYHUW\��LQMXVWLFH�
DQG�LJQRUDQFH��:H�PXVW�QRW�IRUJHW�WKDW�PLOOLRQV�RI�
FKLOGUHQ�DUH�RXW�RI�VFKRROV��:H�PXVW�QRW�IRUJHW�WKDW�RXU�
VLVWHUV�DQG�EURWKHUV�DUH�ZDLWLQJ�IRU�D�EULJKW�SHDFHIXO�
IXWXUH�

6R�OHW�XV�ZDJH�D�JOREDO�VWUXJJOH�DJDLQVW�LOOLWHUDF\��
SRYHUW\�DQG�WHUURULVP�DQG�OHW�XV�SLFN�XS�RXU�ERRNV�DQG�
SHQV��7KH\�DUH�RXU�PRVW�SRZHUIXO�ZHDSRQV�

2QH�FKLOG��RQH�WHDFKHU��RQH�SHQ�DQG�RQH�ERRN�FDQ�
FKDQJH�WKH�ZRUOG��

(GXFDWLRQ�LV�WKH�RQO\�VROXWLRQ��(GXFDWLRQ�)LUVW�
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7R�GHYHORS�DQ�H΍HFWLYH�DUJXPHQW��ZULWHUV�PXVW�GHYHORS�D�ORJLFDO� OLQH�RI�UHDVRQLQJ��ZKLFK�LV�EHVW�
GHȴQHG�DV�WKH�DUUDQJHPHQW�RI�FODLPV�DQG�HYLGHQFH�WKDW� OHDGV�WR�D�FRQFOXVLRQ��5HDGHUV�PXVW�EH�
DEOH�WR�LGHQWLI\�DQ�DXWKRUȇV�OLQH�RI�UHDVRQLQJ�WR�WKRURXJKO\�HYDOXDWH�WKH�H΍HFWLYHQHVV�RI�DQ�DXWKRUȇV�
DUJXPHQW��&RPSOHWH�WKLV�JUDSKLF�RUJDQL]HU�WR�LGHQWLI\�WKH�OLQH�RI�UHDVRQLQJ�LQ�WKH�SDVVDJH��

EVALUATING THE LINE OF REASONING
THESIS/CENTRAL CLAIM:  The thesis is not always found at the beginning of a passage; it could be explicitly 

stated, or it may be implicit; read the entire text before determining the thesis.

Education is the weapon to end illiteracy, poverty, and terrorism around the world.

CLAIM #1:
Extremists are afraid of education. HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS? 

If the extremists oppress people who are afraid 
of education, it must have the power to end the 
oppression. 

SPECIFIC SUPPORTING EVIDENCE: 
Extremists murdered medical students.  
They killed polio workers (educated people). 
They are bombing schools. 

CLAIM #2:
Some Taliban members are uneducated 
themselves; therefore, they are easily 
manipulated to believe the lies from the 
terrorist leaders. 

HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.
7KLV�FODLP�IXUWKHUV�WKH�SUHYLRXV�RQH��H[SODLQLQJ�
HVSHFLDOO\�KRZ�WHUURULVW�OHDGHUV�FDQ�PDQLSXODWH�
WKHLU�IROORZHUV�WR�EHOLHYH�WKDW�HGXFDWLRQ�LV�
KDUPIXO� 

SPECIFIC SUPPORTING EVIDENCE:
Anecdote from Yousafzai

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
This claim/evidence supports the argument by 
illustrating how terrorists misuse religion to justify 
their behavior and implies that if the extremists 
were able to read themselves, they would not blindly 
follow terrorist leaders. 
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CLAIM #3:
Women’s rights and girls’ education are 
VX΍HULQJ�WKH�PRVW��

HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.
This claim/evidence shifts from addressing terrorist 
behavior to outlining the behaviors that her 
DXGLHQFH�FDQ�H[KLELW�DQG�FKDQJHV�WKDW�WKH\�FDQ�ȴJKW�
for. 

SPECIFIC SUPPORTING EVIDENCE:
Yousafzai lists changes that must occur: free 
HGXFDWLRQ�IRU�HYHU\�FKLOG��DFWLYHO\�ȴJKW�DJDLQVW�
terrorism, expand educational opportunities 
for girls, tolerant communities, etc.

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
%\�RXWOLQLQJ�VSHFLȴF�FKDQJHV�WKDW�VKH�ZDQWV�
her audience to support and world leaders to 
implement, she reinforces her belief that education 
can lead to peace and prosperity if everyone in 
the world receives these opportunities and all 
JRYHUQPHQWV�ȴJKW�DJDLQVW�WHUURULVP�WKDW�SURKLELWV�
the education of children. 

CLAIM #4:
By using the power and strength of their words 
and education, the united youth can change 
the world, and they must do so to help those 
ZKR�VX΍HU�

HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.
While the previous list of changes Yousafzai requests 
might have intimidated her audience, she reminds 
them that they can accomplish the tasks if they are 
united and use their education for good. She also 
reminds them why the hard work is necessary. 

SPECIFIC SUPPORTING EVIDENCE:
7KHUH�DUH�PLOOLRQV�RI�SHRSOH�ZKR�DUH�VX΍HULQJ�
from poverty, injustice, and ignorance. Millions 
are out of school. Books, pends, teachers, 
children can change the world.  

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
By using the education they have received, the youth 
FDQ�VHH�WKH�SRZHU�WKDW�LW�ZLHOGV�DQG�ȴJKW�WR�HGXFDWH�
others, weaponizing those who struggle against 
terrorism and poverty. 

EVALUATION:  +RZ�GR�WKH�FODLPV�DQG�HYLGHQFH�ZRUN�WRJHWKHU�WR�SURYH�WKH�WKHVLV"�:K\�LV�WKLV�OLQH�RI�UHDVRQLQJ�H΍HFWLYH"�

<RXVDI]DLȇV�OLQH�RI�UHDVRQLQJ�LV�H΍HFWLYH�EHFDXVH�HDFK�FODLP�EXLOGV�R΍�RI�RQH�DQRWKHU��%\�EHJLQQLQJ�
ZLWK�D�MXVWLȴFDWLRQ�RI�KRZ�VKH�NQRZV�WHUURULVWV�IHDU�HGXFDWLRQ�DQG�ZK\�WKH\�VR�VWURQJO\�RSSRVH�LW��KHU�
claim that it is the only way to beat the injustices of the world is more powerful. Shifting to directives 
WKDW�KHU�SHHUV�FDQ�IROORZ�DQG�ȴJKW�IRU�HPSRZHUV�WKHP�WR�DFW��DQG�ȴQDOO\��E\�UHPLQGLQJ�KHU�DXGLHQFH�
ZKR�DOUHDG\�KDV�DFFHVV�WR�WKH�PRVW�SRZHUIXO�WRRO�LQ�WKH�ZRUOG�PDNHV�WKHP�RQH�RI�WKH�PRVW�LQȵXHQWLDO�
JURXSV�LQ�WKH�ZRUOG�DQG�HPEROGHQV�WKHP�WR�ȴJKW�IRU�HGXFDWLRQ�IRU�DOO� 
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Name: 

Passage: 

7R�GHYHORS�DQ�H΍HFWLYH�DUJXPHQW��ZULWHUV�PXVW�GHYHORS�D�ORJLFDO� OLQH�RI�UHDVRQLQJ��ZKLFK�LV�EHVW�
GHȴQHG�DV�WKH�DUUDQJHPHQW�RI�FODLPV�DQG�HYLGHQFH�WKDW� OHDGV�WR�D�FRQFOXVLRQ��5HDGHUV�PXVW�EH�
DEOH�WR�LGHQWLI\�DQ�DXWKRUȇV�OLQH�RI�UHDVRQLQJ�WR�WKRURXJKO\�HYDOXDWH�WKH�H΍HFWLYHQHVV�RI�DQ�DXWKRUȇV�
DUJXPHQW��&RPSOHWH�WKLV�JUDSKLF�RUJDQL]HU�WR�LGHQWLI\�WKH�OLQH�RI�UHDVRQLQJ�LQ�WKH�SDVVDJH��

EVALUATING THE LINE OF REASONING
THESIS/CENTRAL CLAIM:  The thesis is not always found at the beginning of a passage; it could be explicitly 

stated, or it may be implicit; read the entire text before determining the thesis.

Write or type your response in this area.

CLAIM #1:

Write or type your response in this area. HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS? 
Write or type your response in this area.

SPECIFIC SUPPORTING EVIDENCE: 
Write or type your response in this area.

CLAIM #2:

Write or type your response in this area. HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.

Write or type your response in this area.

SPECIFIC SUPPORTING EVIDENCE:
Write or type your response in this area.

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
Write or type your response in this area.
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CLAIM #3:

Write or type your response in this area. HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.

Write or type your response in this area.

SPECIFIC SUPPORTING EVIDENCE:
Write or type your response in this area.

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
Write or type your response in this area.

CLAIM #4:

Write or type your response in this area. HOW DOES THIS CLAIM/EVIDENCE CONNECT TO THE 
PREVIOUS CLAIM? Does it clarify the previous claim?  
Is it similar? Is it a counter-argument? Explain.

Write or type your response in this area.

SPECIFIC SUPPORTING EVIDENCE:
Write or type your response in this area.

HOW DOES THIS CLAIM/EVIDENCE SUPPORT THE THESIS?
Write or type your response in this area.

EVALUATION:  +RZ�GR�WKH�FODLPV�DQG�HYLGHQFH�ZRUN�WRJHWKHU�WR�SURYH�WKH�WKHVLV"�:K\�LV�WKLV�OLQH�RI�UHDVRQLQJ�H΍HFWLYH" 

Write or type your response in this area.
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AP® World History Study Guide
UNIT ONE: THE GLOBAL TAPESTRY,  
c. 1200 to c. 1450

DEVELOPMENTS IN ASIA
The Song Dynasty in China maintained its rule through long-held cultural traditions based 
in Neo-Confucian principles, such as ȴOLDO�SLHW\, Buddhism, and a system of LPSHULDO�
EXUHDXFUDF\�� &KLQHVH� EHOLHI� V\VWHPV� LQȵXHQFHG� VXUURXQGLQJ� UHJLRQV�� DQG� &KLQHVH�
LQQRYDWLRQV� LQ� DJULFXOWXUH� DQG�
PDQXIDFWXULQJ enabled China 
WR� ȵRXULVK� HFRQRPLFDOO\� DQG� WR�
expand its regional trade networks. 
Although the Chinese economy 
grew more commercialized, it 
remained dependent on the labor 
of the peasant and artisan classes. 

In South and Southeast Asia, 
societies continued to be 
VWURQJO\� LQȵXHQFHG�E\�Hinduism, 
Buddhism, and ΖVODP. In India, 
the Hindu caste system created 
and maintained a hierarchy of 
power, and various decentralized 
kingdoms competed with each 
other until the emergence of 
the 0XVOLP 'HOKL�6XOWDQDWH. Mainland Southeast Asia was dominated by the .KPHU�
(PSLUH, which had its capital at the Hindu-turned-Buddhist temple complex $QJNRU�
Wat. However, many small trading states arose on islands across Southeast Asia, like the 
Majapahit, a Hindu-Buddhist empire of 98 tributary cities centered on the island of Java.

DEVELOPMENTS IN DAR AL-ISLAM
The three largest $EUDKDPLF� UHOLJLRQV (Judaism, 
&KULVWLDQLW\, and Islam) continued to have immense 
impact upon societies in Africa and Asia. As the Abbasid 
&DOLSKDWH� began to decline, new Muslim powers 
emerged in the world of Dar al-Islam and expanded 
WKHLU� WHUULWRULHV� DQG� LQȵXHQFH� WKURXJKRXW� $IUR�(XUDVLD�
by means of military excursion, trade, and missionary 
work. The medieval Muslim world was dominated by 
the 0DPOXN�6XOWDQDWH and the 6HOMXN�7XUNV�who ruled 
the declining $EEDVLG� (PSLUH�� (PSLUHV� DQG� LQGLYLGXDO�
states within Dar al-Islam fostered intellectual activity 
such as advances in mathematics and medicine and 
the preservation of *UHHN� SKLORVRSK\� from classical 
antiquity. 

6XOHLPDQ�WKH�0DJQLȴFHQW

Song Dynasty Grain Mill
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DEVELOPMENTS IN EUROPE
(XURSH� FRQWLQXHG� WR� EH� GRPLQDWHG� E\� WKH� VDPH� FXOWXUDO� IRUFHV� WKDW� LQȵXHQFHG� LW�
GXULQJ� WKH�PHGLHYDO� SHULRG�� QRWDEO\� &KULVWLDQLW\�� 3ROLWLFDOO\�� (XURSH� ZDV� GHFHQWUDOL]HG�
and fragmented into smaller kingdoms or regions; IHXGDOLVP led to distinct social and 
economic hierarchies, with lords, 
vassals, knights, and serfs each having 
particular roles. 0DQRULDOLVP was 
the dominant system of organizing 
rural economies and often made use 
RI�WKH�WKUHH�ȴHOG�V\VWHP��

Absolute monarchs were developing 
more sophisticated forms of 
government, such as the British 
3DUOLDPHQW� RU� WKH� )UHQFK� (VWDWHV�
General, while still asserting their 
Divine Right to rule.

STATE BUILDING IN THE AMERICAS AND AFRICA
The Americas largely showed continuity in the 13th–15th centuries. Much of North, Central, and 
South America was tribal and clan-based, but more well-organized political systems existed. 
In North America, the 0LVVLVVLSSLDQ�cultures exhibited great regional variation; most tribes 
SUDFWLFHG�PDL]H�EDVHG�DJULFXOWXUH�DQG�KDG�GHȴQHG�VRFLDO�KLHUDUFKLHV��7KH�$]WHF�(PSLUH�in 
Mexico thrived in large city-states such as its capital, 7HQRFKWLWODQ, which had impressive 
architectural monuments and networks of trade. Although they had no written alphabet, the 
Aztec had a complex system of LGHRJUDSKV through which they recorded historical events. In 
the Andes mountains of South America, the ΖQFD�(PSLUH�developed a united monarchy and 
a powerful military, thriving during the century leading up to the 6SDQLVK�&RQTXHVW.

Africa, like the Americas, was 
primarily tribal and clan-based. In 
the west, the wealthy 0DOL�(PSLUH 
produced leaders such as Mansa 
Musa�� ZKR� EXLOW� PDJQLȴFHQW�
mosques and a library at 
7LPEXNWX. The regions along 
the east coast of the continent 
were united by the arrival of Arab 
traders, whose language mixed 
with the native Bantu to create 
6ZDKLOL, and merchants traveled 
throughout Africa and beyond 
using the trans-Saharan trade 
routes as well as Indian Ocean 
maritime routes.0DQXVFULSW�6KRZLQJ�0DQVD�0XVD�RQ�7KURQH

Reeve and Serfs
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USE THIS SHEET TO RECORD YOUR ANSWERS FOR THE EXAM.

SECTION 1: MULTIPLE-CHOICE QUESTIONS 1–55
Indicate your answers to the exam questions by filling in each circle completely.  
Mark only one response per question.
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UNITED STATES GOVERNMENT AND POLITICS

SECTION I

Time—80 minutes

55 Questions

Directions: Each of the questions or incomplete statements below is followed by four suggested answers or  
FRPSOHWLRQV��6HOHFW�WKH�RQH�WKDW�LV�EHVW�LQ�HDFK�FDVH�DQG�WKHQ�¿OO�LQ�WKH�FRUUHVSRQGLQJ�FLUFOH�RQ�WKH�DQVZHU�VKHHW�

Questions 1 and 2 refer to the following graph.

0
5

10
15
20
25
30
35
40
45

Fox
 N

ew
s

CNN

Fac
eb

oo
k

M
SNBC

Loc
al

 T
V

ABC
NPR

ABC
CBS

New
 Y

or
k T

im
es

Pe
rc

en
ta

ge
 o

f 
R

eg
is

te
re

d 
V

ot
er

s

Main News Sources for Voters in 2016
Presidential Election
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 1. Which of the following conclusions can be 
determined based on the data in the chart?

(A) Those who use newspaper sources were 
less likely to vote for Clinton in the 2016 
presidential election than those who used 
television sources.

(B) Among registered voters, there were common 
main sources of information for both Trump 
and Clinton voters.

(C) Registered voters who used the New York 
Times as their main source of information 
were least likely to vote for Trump.

(D) Of those using television sources for news, 
Clinton voters were less likely than Trump 
voters to use a common main source for 
information.

 2. Which of the following is a potential consequence 
of the pattern shown in the chart?

(A) The rise of Internet news sources has led 
to the decline of traditional print media 
sources.

(B) Registered voters are increasingly using 
sources of news that are targeted to their 
VSHFL¿F�SROLWLFDO�DI¿OLDWLRQ�

(C) Local news sources have become more 
important than national news sources for 
registered voters. 

(D) Public radio has been overrun with political 
content. 



AP® U.S. GOVERNMENT AND POLITICS Practice Test 1: Section I

4    Visit www.marcolearning.com for additional learning resources.

GO ON TO THE NEXT PAGE.

Question 3 and 4 refer to the following graph. 

Voter Turnout Rates
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 3. Which of the following best describes a trend 
shown in the chart above?

(A) Voter turnout among African Americans 
increased substantially between 1988 and 
2012.

(B) Voter turnout among Caucasians generally 
decreased between 2004 and 2016.

(C) Voter turnout among African Americans 
generally decreased between 1992 and 
2004. 

(D) Voter turnout among Caucasians consistently 
increased between 1988 and 2000.

 4. Which of the following is an accurate conclusion 
based on a comparison of the trends shown in the 
line graph and your knowledge of voter behavior?

(A) Less African Americans voted in the 1996 
presidential elections because less citizens 
were eligible to vote prior to 2000.

(B) More African Americans voted in the 1992 
presidential election than the 2004 election 
because media coverage declined between 
1992 and 2004.

(C) Less African Americans voted in the 1988 
presidential election than the 1996 election 
because the 1988 election was more 
important than the 1996 election.

(D) More African Americans voted in the 2008 
and 2012 presidential elections because 
there was more money spent on outreach 
and an understanding that the elections 
ZHUH�KLVWRULFDOO\�VLJQL¿FDQW�IRU�$IULFDQ�
Americans.
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Question 5 and 6 refer to the following graph.

Federal Budget Spending in 2017 
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 5. Which of the following accurately represents the 
information presented in the chart above?

(A) Medicaid and Medicare spending represents 
a larger proportion of the budget than 
spending on Social Security. 

(B) The proportion of the budget spent on 
domestic social spending is higher than the 
proportion spent on defense.

(C) The federal government spends a larger 
proportion of its budget on net interest than 
on Medicaid.

(D) Medical care constitutes the largest proportion 
of spending within the federal bureaucracy. 

 6. Which of the following best explains the difference 
in the proportion of the budget allocated to Social 
Security and the amount allocated to defense 
spending?

(A) The funding for Social Security was allocated 
in a time of peace before the defense budget 
was enlarged. 

(B) Social Security receives its funding directly 
from the President, while defense spending 
receives its funding from Congress.

(C) Social Security is primarily supported at the 
federal level, whereas defense spending is 
often supplemented by state budgets. 

(D) The Social Security Administration hires 
more employees at the state level than the 
Department of Defense.
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Questions 7 and 8 refer to the following graph. 
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 7. Which of the following accurately represents the 
information presented in the chart above?

(A) Women have been consistently elected to the 
Senate at a lower level than to the House.

(B) The gender balance in the Senate in 1999 
accurately represented the gender balance of 
the United States.

(C) Between 1980 and 1990, the number of 
women elected to the Senate increased 
faster than the number of women elected to 
the House.

(D) In 1999, the number of women in the Senate 
surpassed the total number of women ever 
elected to the House.

 8. Based on the information in the line graph, which 
of the following is the most likely implication of 
the representation of women in the Senate and the 
House?

(A) Changes in term limit laws would increase the 
number of women elected to Congress.

(B) Equal gender representation is mandated by 
law and cannot be changed.

(C) Republican control of the House will reduce 
the total number of women elected to 
Congress.

(D) Longer term lengths in the Senate will lead to 
slower increases in the number of women 
elected.
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Questions 9 and 10 refer to the following table.

United States Presidential General Election Results

Presidential Candidate Electoral Vote Popular Vote
1 Democratic Party 227 42.20% 65,853,652 48.02%
2 Republican Party 304 56.50% 62,985,134 45.93%
3 Libertarian Party 0 0% 4,489,235 3.27%
4 Green Party 0 0% 1,457,226 1.06%

 9. Based on the information shown on the table, 
which candidate won the election? 

(A) The Democratic Party candidate
(B) The Republican Party candidate 
(C) The Libertarian Party candidate 
(D) The Green Party candidate

 10. Based on the data shown in the table, which of the 
following conclusions can be determined about the 
Electoral College? 

(A) It can work against the principle of 
representative democracy because electors 
frequently do not vote for the candidate they 
agreed to support.

(B) It creates a scenario in which a candidate 
FDQ�EH�HOHFWHG�WR�SROLWLFDO�RI¿FH�ZLWKRXW�
winning the most votes nationwide.

�&�� ,W�XQGHUPLQHV�HOHFWLRQ�¿QDQFH�ODZV�E\�
allowing for direct lobbying of electoral 
representatives.

(D) It encourages adequate representation for 
WKLUG�SDUW\�DQG�LQGHSHQGHQW�FDQGLGDWHV�LQ�
presidential elections. 
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Question 11–14 refer to the following passage. 

“First. In a single republic, all the power 
surrendered by the people, is submitted to the 
administration of a single government; and the 
usurpations are guarded against, by a division 
of the government into distinct and separate 
departments. In the compound republic of 
America, the power surrendered by the people, is 
¿UVW�GLYLGHG�EHWZHHQ�WZR�GLVWLQFW�JRYHUQPHQWV��
and then the portion allotted to each subdivided 
among distinct and separate departments, and the 
portion allotted to each subdivided among distinct 
and separate departments. Hence a double security 
arises to the rights of the people. The different 
governments will control each other, at the same 
time that each will be controlled by itself.” 

—James Madison, Federalist No. 51

 11. Which of the following statements best summarizes 
Madison’s argument?

(A) Checks and balances between different aspects 
of the government are necessary to protect 
the people’s interests.

(B) Using checks and balances reduces the ability 
RI�FLWL]HQV�WR�LQÀXHQFH�WKHLU�JRYHUQPHQW��

(C) The division of the government into a federal 
and state level is overly burdensome to the 
people.

(D) Even though the government is divided into 
departments, it still has the power to usurp 
the will of the people.

 12. Which of the following constitutional provisions 
limits the power of the executive branch in 
Madison’s argument?

(A) Full faith and credit arguments in Article IV
(B) Impeachment provisions in Article II
(C) Supremacy Clause in Article VI
�'�� 5HTXLUHG�RDWKV�RI�RI¿FH�LQ�$UWLFOH�9,

 13. Supporters of Madison’s view about checks and 
balances within the government could point to 
which of the following cases?

(A) Dred Scott v. Sandford (1857)
(B) Korematsu v. United States (1944)
(C) Citizens United v. Federal Election 

Commission (2010)
(D) Marbury v. Madison (1803)

 14. Based on the text, which of the following 
statements would the author most likely support?

(A) The United States Constitution explicitly 
provides a mechanism for the legislative 
branch to override an executive veto.

(B) The creation of state and federal legislative 
bodies would create confusion about the 
ability of the federal government to make 
laws.

(C) The impeachment process could potentially 
be used to limit the principle of popular 
sovereignty.

(D) Judicial review represents an overreach of 
authority by the judicial branch.
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Question 15–17 refer to the following passage. 

“So, as we begin, let us take inventory. We are a 
nation that has a government—not the other way 
around. And this makes us special among the 
nations of the Earth. Our government has no power 
except that granted it by the people. It is time 
to check and reverse the growth of government, 
which shows signs of having grown beyond the 
consent of the governed. It is my intention to curb 
WKH�VL]H�DQG�LQÀXHQFH�RI�WKH�)HGHUDO�HVWDEOLVKPHQW�
and to demand recognition of the distinction 
between the powers granted to the Federal 
Government and those reserved to the States or 
to the people. All of us need to be reminded that 
the Federal Government did not create the States; 
the States created the Federal Government. Now, 
so there will be no misunderstanding, it’s not my 
intention to do away with government. It is rather 
to make it work—work with us, not over us; to 
stand by our side, not ride on our back.”

—President Ronald Reagan, Inaugural Address, 1981

 15. Which of the following statements best describes 
the author’s argument in this passage?

(A) The government is responsible for providing 
social services to all citizens.

(B) There should be more emphasis on individual 
actions rather than government aid.

(C) Expanding the power of the states would 
undermine the federal government.

(D) Federalism and popular sovereignty are 
compatible values. 

 16. Which of the following ideological perspectives 
best aligns with the passage?

(A) Libertarian
(B) Liberal
(C) Progressive
(D) Nationalist

 17. Which of the following actions would the author 
most likely support?

(A) Restricting states from setting their own 
minimum wages higher than the federal 
level

(B) Requiring all people voting in federal 
elections to have passports to use as photo 
LGHQWL¿FDWLRQ

(C) Establishing minimum federal tax 
requirements for all citizens

(D) Allowing states to determine their own 
curriculum for public high schools
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Questions 18 and 19 refer to the following map. 

3rd Congressional District of Maryland

18. The map shows the shaded area of a congressional 
district. Which of the following statements 
describes the most likely motivation behind the 
way that it is shaped? 

(A) It has been drawn to group together a wide 
range of socioeconomic classes.

(B) It has likely been drawn to pack together 
voters who have similar political ideologies.

(C) It has been drawn by a neutral third party to 
ensure competitive elections.

(D) It has likely been drawn for logistical ease for 
door to door canvassing. 

19. Which of the following is likely to result from how 
the district is drawn on the map?

(A) It will likely lead to a very expensive and 
competitive general election.

(B) It will lead to a seat that will be occupied by 
an independent candidate.

(C) It will likely give candidates from one 
political party a competitive edge.

�'�� ,W�ZLOO�OHDG�WR�D�YHU\�KLJK�QXPEHU�RI�ZULWH�LQ�
votes.
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Questions 20 and 21 refer to the following cartoon. 

 20. Which of the following best summarizes the 
message of the political cartoon?

(A) Increasing gender parity in employment 
suggests that women will have a more 
active role in the government in future 
years.

(B) Placing limits on the number of women in 
judicial appointments would improve the 
justice system.

(C) Although the total number of women serving 
as judges may increase in coming years, 
the Supreme Court will never be entirely 
female. 

(D) The Supreme court has a vested interest in 
ensuring that all sitting judges are women.

 21. Which of the following Supreme Court cases 
is more applicable to the general theme of the 
cartoon?

(A) Chrapliwy v. Uniroyal, Inc. (1982)
(B) Citizens United v. Federal Elections 

Commission (2010)
(C) Shaw v. Reno (1993) 
(D) Obergefell v. Hodges (2015)
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Questions 22 and 23 refer to the following chart. 

0%

10%

20%

30%

40%

50%

60%

70%

2016 Presidential 
Election

2014 Midterm 
Election

2016 June Primary  
Election

2014 Primary  
Election

Voter Turnout Based on Voting Method

“Vote at Home” Ballot Systems Traditional Polling Place Systems

 22. Based on the chart, which of the following claims 
would a supporter of “vote at home” ballot systems 
most likely make?

(A) Increasing the number of polling places is 
likely to increase the voters who chose to 
vote in a polling place instead of through a 
“vote at home” system. 

(B) Voter turnout at traditional polling places will 
likely increase by 10% if voters are not 
UHTXLUHG�WR�SUHVHQW�D�JRYHUQPHQW�LVVXHG�,'�
to vote.

(C) “Vote at home” systems will likely increase 
voter fraud, which will decrease voter 
FRQ¿GHQFH�LQ�LQVWLWXWLRQV�DQG�WKHUHE\�
decrease turnout.

(D) Voters who use “vote at home” systems 
are more likely to participate in elections 
that have traditionally low turnouts, such 
as primary elections in a year without a 
presidential election.

 23. Based on the chart, which of the following 
approaches would a group trying to increase voter 
turnout be most likely to pursue?

(A) Use radio ads to publicize locations for 
neighborhood polling places 

(B) Host a voter education night for election 
campaign volunteers 

(C) Lobby state legislatures to allow for “vote at 
home” systems in rural areas

(D) Lobby Congress to increase pay for poll 
workers on election day
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 24. Which of the following is a way that a political 
SDUW\�FDQ�GLUHFWO\�LQÀXHQFH�WKH�JRYHUQPHQW"

�$�� (QFRXUDJLQJ�WKLUG�SDUWLHV�WR�KRVW�ZULWH�LQ�
campaigns

(B) Paying lobbyists to approach members of 
Congress 

�&�� 5HFUXLWLQJ�FDQGLGDWHV�WR�UXQ�IRU�SROLWLFDO�RI¿FH
(D) Supporting gerrymandered districts to give 

them a competitive advantage

 25. Which of the following is a consequence of the 
Supreme Court ruling in Citizens United v. Federal 
Election Commission (2010)?

�$�� 7KH�FDPSDLJQ�IXQGV�DYDLODEOH�WR�WKLUG�SDUW\�
candidates has sharply increased. 

(B) Courts have tightened the regulations over 
large money campaign donors in order to 
ensure compliance with the regulations.

(C) Individual donors who contribute small 
amounts have become progressively less 
active in presidential elections.

(D) Super PACs can contribute large amounts to 
support a candidate in an election, although 
they may not directly coordinate with the 
candidate.

 26. Which of the following can the Supreme Court do 
to limit the president’s power?

(A) Declare war
(B) Declare presidential acts unconstitutional
(C) Override a presidential veto
(D) Impeach a president

 27. The judicial process at the Supreme Court level 
UHÀHFWV�WKH�LQWHQW�RI�WKH�IUDPHUV�RI�WKH�&RQVWLWXWLRQ�
to create a judicial branch that would 

(A) provide a system of trial for those charged 
with military crimes

(B) have original jurisdiction in matters 
concerning the states

(C) establish case law through the careful 
deliberation of hypothetical cases

�'�� UHÀHFW�WKH�SROLWLFDO�LQWHUHVWV�RI�WKH�SRZHU�
holding power in Congress

 28. Members of the United States House of 
Representatives Committee on Education and 
Labor are concerned about the nutritional quality of 
meals served at public schools in California. Which 
of the following is an action the committee can take 
to address its concern?

(A) Withhold funding for schools that fail to 
comply with federal nutritional guidelines

(B) Appoint a new state superintendent of public 
instruction in California

(C) Place a referendum on the ballot in California 
to increase the nutritional content of the 
VWDWH�UXQ�VFKRRO�OXQFK�SURJUDP

�'�� /DXQFK�DQ�LQYHVWLJDWLYH�DFWLRQ�DQG�¿QH�
VFKRRO�RI¿FLDOV�ZKR�UHIXVH�WR�FRPSO\�ZLWK�
nutritional guidelines

 29. The right of gun ownership has been limited in 
recent decades and cannot be extended to people 
who are found to be mentally incompetent, 
convicted felons, or who have a history of domestic 
abuse. Which of the following is a reason for this?

�$�� 7KH�8�6��0LOLWDU\�UHGH¿QHG�ZKDW�FRQVWLWXWHV�D�
militia under the Second Amendment.

(B) The Fourth Amendment’s right to privacy 
motivated state legislatures to limit the 
amount of information gathered from gun 
owners. 

(C) The Supreme Court ruled that the Second 
Amendment had limitations that are 
considered “presumptively lawful.”

�'�� 7KH�SURWHFWLRQ�DJDLQVW�VHOI�LQFULPLQDWLRQ�
in the Fifth Amendment led to a wave of 
people failing to register guns or publicly 
acknowledge gun ownership.
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 30. Which of the following best illustrates a legal 
action by a lobbyist based on current law?

(A) A lobbyist provides a gift to a lawmaker after 
D�ORQJ�FDPSDLJQ�WR�SDVV�D�ODZ�¿QDOO\�HQGV�

(B) A senator becomes a lobbyist immediately 
DIWHU�UHVLJQLQJ�KHU�RI¿FH�LQ�RUGHU�WR�
advocate for greater gun control.

�&�� $�SRZHUIXO�OREE\�XVHV�LWV�YDVW�¿QDQFLDO�
resources to provide a commission bonus 
to lobbyists when they secure a vote in its 
favor.

(D) A lobbyist launches a pressure campaign to 
LQÀXHQFH�D�ODZPDNHU�E\�VHQGLQJ�WKHP�
repeated mailings, scheduling meetings, and 
organizing protests.

 31. A member of the Senate has introduced a highly 
controversial bill to require voter ID for all 
presidential elections, and its opponents want to 
prevent it from being brought to a vote. Which of 
the following is the best course of action for its 
opponents to take to avoid a vote on the bill?

(A) Filing a motion to adjourn
(B) Presenting a cloture motion
�&�� +ROGLQJ�D�¿OLEXVWHU
(D) Require a quorum call

 32. Based on previous rulings, the Supreme Court is 
most likely to view a case concerning which of the 
following as an unreasonable search and seizure 
case?

�$�� $�SROLFH�RI¿FHU�ORRNV�WKURXJK�WKH�ZLQGRZV�RI�
a car parked on the street, sees illegal drugs, 
and impounds the car.

(B) In the course of executing a warrant to search 
for a possible murder weapon, the police 
stumble upon drug paraphernalia in a closed 
drawer in a suspect’s home. The police 
pursue felony drug charges. 

(C) During the course of an arrest, a suspect 
provides their cell phone passcode to police 
in order to try to clear their name. Police 
read the suspect’s text messages and emails. 

(D) Police track down a person of interest 
in a convenience store robbery using 
surveillance footage but are unable to 
FRQ¿UP�LGHQWL¿FDWLRQ��:KHQ�WKH\�DUULYH�DW�
the person of interest’s home, the person 
refuses to let the police in without a warrant.

 33. Which of the following statements describes a 
GLI¿FXOW\�WKH�+RXVH�RI�5HSUHVHQWDWLYHV�IDFHV�LQ�WKH�
policy creation process?

(A) The House of Representatives must rely on 
Senate to initiate revenue bills.

(B) Members of the House of Representatives 
IUHTXHQWO\�¿OLEXVWHU�ELOOV�WKDW�DUH�
controversial.

(C) In order to impeach a sitting president, the 
House of Representatives must prove the 
president is guilty of “treason, bribery, or 
other high crimes and misdemeanors.”

(D) There must be a majority opinion in order 
WR�FRQ¿UP�SUHVLGHQWLDO�QRPLQHHV�WR�WKH�
Cabinet.

 34. Based on previous rulings, which of the following 
scenarios would most likely violate the right to free 
speech under the First Amendment?

�$�� $�SURWHVWRU�EXUQV�DQ�$PHULFDQ�ÀDJ�WR�SURWHVW�
U.S. actions overseas.

(B) A large corporation contributes 2% of its 
DQQXDO�SUR¿W�WR�D�FRQVHUYDWLYH�SUHVLGHQWLDO�
candidate.

(C) A student at a public high school leads a 
voluntary prayer circle before the school 
day.

(D) A student advocates illegal drug use during a 
personal testimonial at a school event.

 35. The Affordable Care Act of 2009 authorized the 
government to require all individuals to purchase 
KHDOWK�LQVXUDQFH�FRYHUDJH�RU�IDFH�D�VHULHV�RI�¿QHV��
Which enumerated power was cited by Congress as 
the basis for its authority to make the law?

(A) Granting letters of marque and reprisal
(B) Regulating commerce
(C) Issuing copyrights and patents
(D) Creating uniform rules of naturalization
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 36. Which of the following challenges to a voting 
district’s boundaries would most likely be allowed 
based on the precedent established by Shaw v. Reno 
(1993)?

(A) A group of citizens challenges the borders of a 
majority minority district claiming race was 
the only factor used in its creation.

(B) A state eliminates districts and switches to a 
proportional voting system to allocate seats 
in Congress. 

(C) A large segment of the population in a border 
state refuses to complete the U.S. Census as 
a political statement against gerrymandered 
districts in their state.

�'�� $�VWDWH�FRXUW�HVWDEOLVKHV�D�QRQ�SDUWLVDQ�
redistricting commission that creates 
districts based on racial factors.

 37. Which of the following scenarios would most likely 
be considered a violation of the Fifth Amendment?

(A) An individual in a criminal trial invokes the 
Fifth Amendment on the witness stand and 
refuses to testify.

(B) The court compels testimony from a witness 
ZKR�KDV�UHIXVHG�WR�VHOI�LQFULPLQDWH�DIWHU�
granting the witness immunity from 
prosecution. 

(C) A suspect is detained by police and confesses 
after interrogation but before receiving a 
“Miranda warning.” 

(D) An individual is found not guilty in criminal 
court, but guilty in civil court after his 
accusers take him to trial a second time.

 38. A new state governor has been elected and has 
D�QXPEHU�RI�SRVLWLRQV�WR�¿OO�ZLWKLQ�WKH�VWDWH�
government. Which of the following is an example 
RI�¿OOLQJ�D�SRVLWLRQ�EDVHG�RQ�D�PHULW�V\VWHP"

�$�� 1RPLQDWLQJ�D�KLJK�OHYHO�FDPSDLJQ�IXQG�UDLVHU�
to serve in the governor’s cabinet

(B) Choosing a State Athletic Commissioner that 
is related to the leader of the opposition 
party

(C) Reappointing the secretary of education 
because they belong to the same special 
interest groups as the new state governor 

(D) Asking an economics professor from a 
prestigious university to serve as chair of 
the State Lotto Commission

 39. In a public opinion poll of a representative sample 
of a population, 2,500 people were asked to agree, 
disagree, or express neutrality toward the following 
statements.

Statement A:  The government should spend more 
money providing aid to illegal aliens.

Result: 38 percent of the respondents agreed.

Statement B:  The government should spend more 
money providing aid to immigrants. 

Result: 59 percent of the respondents agreed.

  Which of the following most likely accounts for the 
variations in results?

(A) There were no immigrants in the sample.
(B) The questions used different terminology.
(C) The sample size was too large to use for 

statistical purposes. 
(D) The questions addressed a controversial topic.

 ���� $�QRQSUR¿W�DGYRFDF\�JURXS�VHHNV�WR�SDVV�
legislation imposing stronger sentences for driving 
ZKLOH�LQWR[LFDWHG�DQG�PDQGDWRU\�SHQDOWLHV�IRU�¿UVW�
offenses. Which of the following accurately depicts 
WKH�IUHH�ULGHU�SUREOHP�LQ�WKLV�VFHQDULR"

�$�� 7KH�SXEOLF�FDQ�H[SHFW�WR�UHDS�WKH�EHQH¿W�RI�
safer roads without making any contribution 
WR�WKH�QRQSUR¿W�JURXS�

(B) The public will recognize the cost of 
regulating drunk driving exceeds state 
resources, so they can expect their 
legislators to vote against the legislation.

(C) The advocacy group will be forced to carry 
out its activities in the face of strong public 
opposition.  

(D) The nature of the legislation supported by the 
QRQSUR¿W�DGYRFDF\�JURXS�ZLOO�EHQH¿W�LWV�
members, but will not impact the general 
public. 
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 41. A sitting president appoints a Supreme Court 
justice after a new president has been elected, but 
before the inauguration. The actions of the sitting 
president are most indicative of which of the 
following?

(A) A Constitutional presidency
(B) An oppositional presidency
(C) A lame duck presidency  
(D) An impeached presidency

  42. A recent poll indicates that 55 percent of the all 
people in the United States support phasing out 
the penny. Which of the following supports the 
credibility of the poll result? 

(A) The poll reported a sampling error.
(B) The poll was conducted on social media by a 

SRSXODU�¿QDQFLDO�DQDO\VLV�
(C) The poll was administered to several thousand 

employees of the U.S. Mint.  
(D) Before the question was asked, respondents 

were told that each penny costs 1.5 cents 
to make and that reducing the number of 
pennies produced will lead to lower taxes. 

43. A framer of the Constitution believed that the Bill 
of Rights was not necessary, and that including 
it could limit the rights of American citizens in 
the long term. He also favored a strong central 
government and weak state governments. Which of 
the following political perspectives do his actions 
embody?

(A) Federalist
(B) Social Democrat
�&�� 'HPRFUDWLF�5HSXEOLFDQV
�'�� $QWL�)HGHUDOLVW�

44. Which of the following is an accurate comparison 
of the two court cases?

 Engel v. Vitale 
(1962)

Tinker v. Des Moines 
(1969)

(A) Decided that 
religious activity 
of any time could 
not be permitted at 
public schools

Declared that draft 
evaders would be 
sentenced to serve 
time in federal 
prisons

(B) Led to an increase in 
power for religious 
organizations

Established limits of 
student free speech 
rights in private 
schools

(C) Decided that public 
school grounds were 
considered federal 
property

Ruled that the 
student right to free 
speech was limited 
in times of war

(D) Declared that school 
sponsorship of 
religious activity 
violates the 
Establishment Clause

Recognized the right 
of students to engage 
in symbolic speech

45. Which of the following constitutes an enumerated 
power of Congress granted to the legislature by the 
U.S. Constitution?

(A) The ability to change state boundaries
(B) The power to borrow on the credit of the 

United States
(C) The authority to grant titles of nobility
(D) The ability to levy taxes on state exports 

 46. Which of the following scenarios would most likely 
be considered a violation of procedural rules in the 
House of Representatives?

(A) A bill is referred to the Senate after receiving a 
simple majority in the House.

(B) A member attempts to propose a bill before 
the House is called to order by the speaker.

(C) The member requests a motion to adjourn for 
lack of a quorum.

�'�� 0HPEHUV�DGYDQFH�WKH�SROLF\�PDNLQJ�SURFHVV�
by invoking cloture.
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 47. Which of the following is an accurate comparison 
of conservative and liberal views on the size and 
scope of the federal government?

 Conservative Liberal
(A) The federal 

government should 
provide more 
funding for social 
programs.

The federal 
government should 
have a stronger role 
in defense spending.

(B) The government 
should print more 
money in order to 
DYRLG�LQÀDWLRQ�

The government 
should regulate 
interest rates in order 
to avoid a recession.

(C) Private industry and 
charity should be the 
¿UVW�UHVRUW�IRU�ORZ�
income people.

The federal 
government should 
provide support to 
help individuals 
improve their 
HFRQRPLF�ZHOO�
being.

(D) The authority of the 
federal government 
derives from a broad 
interpretation of the 
U.S. Constitution.

The authority of the 
federal government 
derives from a 
narrow interpretation 
of the U.S. 
Constitution.

 48. Which of the following scenarios is most likely to 
cause tension between the competing values of rule 
of law and limited government?

(A) Expanding the authority of the National Guard
�%�� 5HGXFLQJ�PDQGDWRU\�VHQWHQFLQJ�IRU�GUXJ�

related crimes
(C) Decreasing funding for environmental 

regulations
(D) Implementing required court monitoring for 

juvenile offenders on parole

 49. Which of the following is contained in the 
Fourteenth Amendment and was likely a source 
of inspiration for the National Organization of 
Women’s support of the Equal Rights Amendment 
(ERA)?

(A) The guarantee that all citizens have the right 
to be protected from unreasonable searches 
and seizures of their personal property

(B) The principle that all people have the right to 
a public trial by jury, including the right to 
confront the accuser in open court

(C) The guarantee that all people have access 
to equal protection under the law, as 
represented through the equal protection 
clause

(D) The citizenship clause, which states that all 
people born on U.S. soil are automatically 
U.S. citizens, regardless of the national 
origin of the child’s parents

 50. Which of the following measures would a president 
adhering to supply side economic principles most 
likely employ during an economic recession?

(A) An executive order to loosen monetary 
policies, including increasing the amount of 
currency printed each year

�%�� $�EXGJHW�ZLWK�VLJQL¿FDQW�LQFUHDVHV�LQ�FDSLWDO�
gains taxes for corporations 

(C) Legislation to lower the threshold for 
HOLJLELOLW\�IRU�XQHPSOR\PHQW�EHQH¿WV�DQG�
LQFUHDVH�WKH�YDOXH�RI�HDFK�EHQH¿W

(D) Legislation to decrease personal income 
WD[HV�DQG�VLJQL¿FDQWO\�UHGXFH�HFRQRPLF�
regulation

 51. Which of the following scenarios would be 
considered an unconstitutional use of federal 
power?

(A) The federal government passes a law that 
increases the cost of postage stamps.

�%�� 7KH�IHGHUDO�JRYHUQPHQW�UDWL¿HV�D�
Constitutional amendment.

(C) The federal government sends a U.S. 
ambassador to Bolivia.

(D) The federal government enacts a law that 
increases the amount of currency in 
circulation.
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����� ([HFXWLYH�RUGHUV�RIWHQ�OHDG�WR�FRQÀLFW�ZLWK�WKH�
congressional agenda for which of the following 
reasons?

(A) Executive orders may extend presidential 
authority beyond its Constitutional scope.

(B)  Executive orders are not subject to judicial 
review, while Congressional actions are.

(C) The vice president of the United States 
presides over the Senate so there is the 
SRWHQWLDO�IRU�FRQÀLFW�RI�LQWHUHVW�

(D) Executive orders are limited to the span of an 
individual’s presidency, and Congress is 
hesitant to support short term solutions.

 53. The process of presidential judicial appointments is 
EHVW�GH¿QHG�DV

(A) a bureaucratic rubber stamp process that 
almost always allows the president’s 
nominees to take the bench with little 
FRQÀLFW

(B) the only opportunity the Senate has to approve 
or disapprove a presidential appointment

(C)  a process that allows the president to 
LQÀXHQFH�SROLF\�ORQJ�DIWHU�WKH�SUHVLGHQW¶V�
WHUP�KDV�¿QLVKHG

(D) the opportunity for the House of 
Representatives to use popular sovereignty 
to shape the direction of the courts

 54. In Furman v. Georgia (1972), the Supreme Court 
ruled that the way death penalty verdicts were 
handed out violated the Eight and Fourteenth 
Amendments of the U.S. Constitution. In the 
following years, states revised their statues and 
EHJDQ�UH�LPSRVLQJ�WKH�GHDWK�SHQDOW\��:KLFK�RI�WKH�
following statements best illustrates this scenario?

(A) When the states do not support a decision 
by the Supreme Court, they disregard the 
ruling.

(B) There is nothing in the Constitution that 
regulates capital punishment.

(C) There is a tension between endorsing capital 
punishment and political motivations.

(D) Requiring bail is an example of cruel and 
unusual punishment. 

 55. The president is most likely to use a veto in order to 
check the power of Congress when

(A) Congress is dominated by the opposition party
(B) the legislation concurs with his political 

agenda
(C) the Supreme Court has ruled the legislation 

unconstitutional
(D) the negotiation between the houses of 

Congress has reached an impasse

STOP

END OF SECTION I
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UNITED STATES GOVERNMENT AND POLITICS 

SECTION II

Total Time—1 hour, 40 minutes 

Directions: You have 1 hour and 40 minutes to answer all four of the following questions. It is suggested that you 
spend approximately 20 minutes each on Questions 1, 2, and 3 and 40 minutes on Question 4. Unless directions 
indicate otherwise, respond to all parts of all four questions. In your response, use substantive examples where 
appropriate. It is recommended that you take a few minutes to plan each answer. You may plan your answers in this 
Questions booklet, but no credit will be given for notes written in this booklet. You will only earn credit for what 
you write in the Free Response booklet. 

� ��� ,Q�UHFHQW�\HDUV��¿QDQFLDO�LQVWLWXWLRQV�KDYH�EHJXQ�RIIHULQJ�³UHYHUVH�PRUWJDJHV´�WR�KRPHRZQHUV�RYHU�WKH�DJH�
of 62. These “mortgages” allow homeowners to receive payments in return for equity (or ownership) of 
WKH�KRXVH��)RU�VRPH�VHQLRU�FLWL]HQV��UHYHUVH�PRUWJDJHV�SURYLGH�PXFK�QHHGHG�FDVK�GXULQJ�WKHLU�UHWLUHPHQW�
\HDUV��1HYHUWKHOHVV��WKH�ORDQV�GR�GHSOHWH�WKH�YDOXH�RI�HVWDWHV�DQG�FDQ�FDXVH�VHULRXV�¿QDQFLDO�GDPDJH�WR�
senior citizens. In response to this trend, the American Mortgage Alliance, a nonpartisan interest group, has 
advocated for stricter regulations of reverse mortgages and even their complete abolition.

  After reading the scenario, please respond to A, B, and C below.

$��'HVFULEH�D�VSHFL¿F�DFWLRQ�&RQJUHVV�FRXOG�WDNH�WR�DGGUHVV�WKH�FRQFHUQV�RI�WKH�$PHULFDQ�0RUWJDJH�
Alliance.

%�� ,Q�WKH�FRQWH[W�RI�WKH�VFHQDULR��H[SODLQ�KRZ�LGHRORJLFDO�FRPPLWPHQWV�DERXW�¿QDQFLDO�UHJXODWLRQ�
could cause partisan divisions about the Congressional action described in part A.

C. Explain why reverse mortgage providers might argue that prohibiting reverse mortgages violates 
the U.S. Constitution.

Begin your response to this question at the top of a new page in the Free Response booklet 
DQG�¿OO�LQ�WKH�DSSURSULDWH�FLUFOH�LQGLFDWLQJ�WKH�TXHVWLRQ�QXPEHU�
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Executive Orders

Republicans Democrats

Should a President be able to do the following without asking for Congressional approval? 
% answering “yes”

 2. Use the information graph to answer the questions.

A. Identify the most broadly supported type of executive order.

%�� 'HVFULEH�D�VLPLODULW\�RU�GLIIHUHQFH�LQ�WKH�SHUFHSWLRQ�RI�D�VSHFL¿F�W\SH�RI�H[HFXWLYH�RUGHU��DV�
illustrated in the information graph, and draw a conclusion about that similarity or difference.

C. Explain how the data in the graph could shape how a Democratic president might shift his or her 
campaign positions after inauguration.

D. Explain how executive order types as shown in the information graph demonstrate the balance of 
powers in the U.S. Constitution.

Begin your response to this question at the top of a new page in the Free Response booklet 
DQG�¿OO�LQ�WKH�DSSURSULDWH�FLUFOH�LQGLFDWLQJ�WKH�TXHVWLRQ�QXPEHU�
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 3. In 1983, Matthew Fraser, a senior in a public high school gave a speech nominating a classmate to serve 
as the Associated Student body vice president. In the course of this speech, Mr. Fraser made many sexual 
innuendos, but stopped short of making obscene statements. He was suspended from school for three days 
for violating school policies against disruptive behavior and vulgar or offensive speech. In addition, he 
ZDV�SURKLELWHG�IURP�VSHDNLQJ�DW�WKH�JUDGXDWLRQ�FHUHPRQ\��7KH�VWXGHQW�ERG\�XWLOL]HG�D�ZULWH�LQ�YRWH�RSWLRQ�
to place him second among a vote used to determine graduation speakers, but the school administration 
continued to refuse him the right to speak at the ceremony.

  In the ensuing case, Bethel School District v. Fraser (1986), the Supreme Court held in a 7 to 2 decision that 
no constitutional violation existed. The majority opinion stated that the right to free speech for students did 
not extend to speech that was vulgar or potentially disruptive.

  Based on the information above, respond to the following questions.

A. Identify the constitutional clause that is common to both Bethel School District v. Fraser (1986) 
and Tinker v. Des Moines Independent Community School District (1969).

%�� %DVHG�RQ�WKH�FRQVWLWXWLRQDO�FODXVH�LGHQWL¿HG�LQ�SDUW�$��H[SODLQ�ZK\�WKH�IDFWV�RI�Tinker v. Des 
Moines Independent Community School District (1969) led to a different holding than the holding 
in Bethel School District v. Fraser (1986). 

C. Describe an action that members of the student body who disagree with the holding in Bethel 
School District v. Fraser (1986) could take to limit its impact.

Begin your response to this question at the top of a new page in the Free Response booklet 
DQG�¿OO�LQ�WKH�DSSURSULDWH�FLUFOH�LQGLFDWLQJ�WKH�TXHVWLRQ�QXPEHU�
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 4. The United States Constitution establishes the judiciary as an independent branch of the federal government. 
In recent decades the legitimacy of the Supreme Court has been brought into question as its power has 
increased.

  Develop an argument about the extent to which the judicial branch has followed its original design in the 
U.S. Constitution.

  Use at least one piece of evidence from one of the following foundational documents:
• Article III of the Constitution 
• Federalist No. 78
• Marbury v. Madison (1803)

In your essay, you must:

� Articulate a defensible claim or thesis that responds to the prompt and establishes a line of 
reasoning.

� Support your claim or thesis with at least TWO pieces of accurate and relevant evidence.
• One piece of evidence must come from one of the foundational documents listed above.
• A second piece of evidence can come from any other foundational document not used as your 
¿UVW�SLHFH�RI�HYLGHQFH��RU�LW�PD\�EH�IURP�\RXU�NQRZOHGJH�RI�FRXUVH�FRQFHSWV�

� Use reasoning to explain why your evidence supports your claim or thesis.
� Respond to an opposing or alternative perspective using refutation, concession, or rebuttal.

Begin your response to this question at the top of a new page in the Free Response booklet 
DQG�¿OO�LQ�WKH�DSSURSULDWH�FLUFOH�LQGLFDWLQJ�WKH�TXHVWLRQ�QXPEHU�

STOP 

END OF EXAM
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Erasmus of Rotterdam, The Praise of Folly (1511)

…A most inhuman and abominable thing, and more to be 
condemned, that those great princes of the Church and true lights of the 
world should be reduced to a staff and a wallet. Whereas now, if there 
is anything that requires their pains, they leave that to Peter and Paul 
that have leisure enough; but if there be anything of honor or pleasure, 
they take that to themselves. By which means it is, yet by my courtesy, 
that hardly any kind of men live more sumptuously or with less trouble; 
as believing that Christ will be well enough pleased if in their mystical 
DQG�DOPRVW�WKHDWULFDO�SRQWL¿FDOLW\��FHUHPRQLHV��WLWOHV�RI�KROLQHVV�DQG�WKH�
like, and blessing and cursing, they play the parts of bishops. To work 
miracles is old and antiquated, and not in fashion now; to instruct the 
people, troublesome; to interpret the Scripture, pedantic; to pray, a sign 
one has little else to do; to shed tears, silly and womanish; to be poor, 
base; to be vanquished, dishonorable and little becoming him that scarce 
admits even kings to kiss his slipper; and lastly, to die, uncouth; and to 
be stretched on a cross, infamous. 

Theirs are only those weapons and sweet blessings which Paul 
mentions, and of these truly they are bountiful enough: as interdictions, 
KDQJLQJV��KHDY\�EXUGHQV��UHSURRIV��DQDWKHPDV��H[HFXWLRQV�LQ�HI¿J\��DQG�
that terrible thunderbolt of excommunication, with the very sight of which 
they sink men’s souls beneath the bottom of hell: which yet these most 
KRO\�IDWKHUV�LQ�&KULVW�DQG�+LV�YLFDUV�KXUO�ZLWK�PRUH�¿HUFHQHVV�DJDLQVW�QRQH�
than against such as, by the instigation of the devil, attempt to lessen or rob 
them of Peter’s patrimony. When, though those words in the Gospel, “We 
have left all, and followed Thee,” were his, yet they call his patrimony 
ODQGV��FLWLHV��WULEXWH��LPSRVWV��ULFKHV��IRU�ZKLFK��EHLQJ�HQÀDPHG�ZLWK�WKH�
ORYH�RI�&KULVW��WKH\�FRQWHQG�ZLWK�¿UH�DQG�VZRUG��DQG�QRW�ZLWKRXW�ORVV�
of much Christian blood, and believe they have then most apostolically 
defended the Church, the spouse of Christ, when the enemy, as they call 
them, are valiantly routed. As if the Church had any deadlier enemies 
than wicked prelates, who not only suffer Christ to run out of request for 
want of preaching him, but hinder his spreading by their multitudes of 
ODZV�PHUHO\�FRQWULYHG�IRU�WKHLU�RZQ�SUR¿W��FRUUXSW�KLP�E\�WKHLU�IRUFHG�
expositions, and murder him by the evil example of their destructive life… 

And as to the common herd of priests, they account it a crime to 
degenerate from the sanctity of their prelates. How soldier-like they bustle 
about the divine right of titles, and how quick they are to pick the least 
thing out of the writings of the ancients that they may fright the common 
people and convince them, if possible, that more than a tenth is due! Yet 
in the meantime it least comes in their heads which duties they owe the 
people. Nor does their shorn crown in the least admonish them that a priest 
should be free from all worldly desires and think of nothing but heavenly 
things. Whereas on the contrary, these cheerful men say they have 
VXI¿FLHQWO\�GLVFKDUJHG�WKHLU�RI¿FHV�LI�WKH\�EXW�DQ\KRZ�PXPEOH�WKURXJK�
a few occasional prayers, which, so help me, Hercules! I wonder if any 
god either hear or understand, since they do neither themselves, especially 
when they thunder them out in that manner they are used to. 

But this they have in common with those of the heathens, that they 
DUH�YLJLODQW�HQRXJK�WR�WKH�KDUYHVW�RI�WKHLU�SUR¿W��QRU�LV�WKHUH�DQ\�RI�WKHP�
that is not better read in those laws than the Scripture. Whereas if there is 

Line
5

10

15

20

25

30

35

40

45

50

2. Student 
handout with 
vocabulary

1    Visit www.marcolearning.com for additional learning resources. © Marco Learning, LLC. All Rights Reserved. Advanced Placement® and AP® are trademarks 
UHJLVWHUHG�E\�WKH�&ROOHJH�%RDUG��ZKLFK�LV�QRW�DɝOLDWHG�ZLWK��DQG�GRHV�QRW�HQGRUVH��WKLV�SURGXFW�

Passage Vocabulary

AP® European History

Student Handout with Vocabulary: Erasmus

1  Abominable—something that causes 
moral revulsion

2  3RQWLȴFDOLW\ȃWKH� RɝFH� RI� WKH� SRSH�� LQ�
WKH� FRQWH[W� RI� ȊWKHDWULFDO�ȋ� LW� PHDQV� DQ�
H[DJJHUDWHG�DQG�VHOI�UHJDUGLQJ�GLJQLW\

3  3HGDQWLFȃRYHUO\� FRQFHUQHG� ZLWK� IRUPDO�
VFKRODUVKLS

4  8QFRXWK—lacking in good manners

5  ΖQWHUGLFWLRQ—a Catholic legal censure 
WKDW� ZLWKGUDZV� PRVW� VDFUDPHQWV� RI�
&KULVWLDQ�EXULDO� IURP�D�SHUVRQ�RU� HYHQ�D�
district

6  $QDWKHPD—a Catholic legal censure that 
denounces someone or something as 
accursed

7  (ɝJ\ȃD� UHSUHVHQWDWLRQ� RI� D� SHUVRQ��
DQ� ȊH[HFXWLRQ� LQ� HɝJ\ȋ� LV� WKH�SUDFWLFH�RI�
H[HFXWLQJ� D� UHSUHVHQWDWLRQ� RI� D� SHUVRQ�
LQVWHDG�RI�WKHLU�DFWXDO�ERG\�

8  ([FRPPXQLFDWLRQ—to banish someone 
IURP�WKH�&DWKROLF�&KXUFK�

9 � 3HWHUȇV�SDWULPRQ\ȃWKH�SRVVHVVLRQV�DQG�
ODQG�RI�WKH�SDSDF\�QHDU�5RPH

10  $SRVWROLFDOO\ȃUHIHUULQJ� WR� WKH� HDUOLHVW�
IROORZHUV� RI� -HVXV� DQG� OHDGHUV� RI� WKH�
Church

11  PrelateȃD�ELVKRS�RU�RWKHU�KLJK�RɝFLDO�RI�
the Catholic Church

12  7HQWKȃD� WLWKH� RI� ��� SHUFHQW� RI� RQHȇV�
PRQH\

13  6KRUQ�FURZQȃD�UHIHUHQFH�WR�WKH�WRQVXUH�
KDLUVW\OH�RI�PRQNV

Erasmus of Rotterdam, The Praise of Folly (1511)

…A most inhuman and abominable thing, and more to be 
condemned, that those great princes of the Church and true lights of the 
world should be reduced to a staff and a wallet. Whereas now, if there 
is anything that requires their pains, they leave that to Peter and Paul 
that have leisure enough; but if there be anything of honor or pleasure, 
they take that to themselves. By which means it is, yet by my courtesy, 
that hardly any kind of men live more sumptuously or with less trouble; 
as believing that Christ will be well enough pleased if in their mystical 
and almost theatrical SRQWL¿FDOLW\, ceremonies, titles of holiness and the 
like, and blessing and cursing, they play the parts of bishops. To work 
miracles is old and antiquated, and not in fashion now; to instruct the 
people, troublesome; to interpret the Scripture, pedantic; to pray, a sign 
one has little else to do; to shed tears, silly and womanish; to be poor, 
base; to be vanquished, dishonorable and little becoming him that scarce 
admits even kings to kiss his slipper; and lastly, to die, uncouth; and to 
be stretched on a cross, infamous. 

Theirs are only those weapons and sweet blessings which Paul 
mentions, and of these truly they are bountiful enough: as interdictions, 
hangings, heavy burdens, reproofs, anathemas, executions in HI¿J\, and 
that terrible thunderbolt of excommunication, with the very sight of which 
they sink men’s souls beneath the bottom of hell: which yet these most 
KRO\�IDWKHUV�LQ�&KULVW�DQG�+LV�YLFDUV�KXUO�ZLWK�PRUH�¿HUFHQHVV�DJDLQVW�QRQH�
than against such as, by the instigation of the devil, attempt to lessen or rob 
them of Peter’s patrimony. When, though those words in the Gospel, “We 
have left all, and followed Thee,” were his, yet they call his patrimony 
ODQGV��FLWLHV��WULEXWH��LPSRVWV��ULFKHV��IRU�ZKLFK��EHLQJ�HQÀDPHG�ZLWK�WKH�
ORYH�RI�&KULVW��WKH\�FRQWHQG�ZLWK�¿UH�DQG�VZRUG��DQG�QRW�ZLWKRXW�ORVV�
of much Christian blood, and believe they have then most apostolically 
defended the Church, the spouse of Christ, when the enemy, as they call 
them, are valiantly routed. As if the Church had any deadlier enemies 
than wicked prelates, who not only suffer Christ to run out of request for 
want of preaching him, but hinder his spreading by their multitudes of 
ODZV�PHUHO\�FRQWULYHG�IRU�WKHLU�RZQ�SUR¿W��FRUUXSW�KLP�E\�WKHLU�IRUFHG�
expositions, and murder him by the evil example of their destructive life… 

And as to the common herd of priests, they account it a crime to 
degenerate from the sanctity of their prelates. How soldier-like they bustle 
about the divine right of titles, and how quick they are to pick the least 
thing out of the writings of the ancients that they may fright the common 
people and convince them, if possible, that more than a tenth is due! Yet 
in the meantime it least comes in their heads which duties they owe the 
people. Nor does their shorn crown in the least admonish them that a priest 
should be free from all worldly desires and think of nothing but heavenly 
things. Whereas on the contrary, these cheerful men say they have 
VXI¿FLHQWO\�GLVFKDUJHG�WKHLU�RI¿FHV�LI�WKH\�EXW�DQ\KRZ�PXPEOH�WKURXJK�
a few occasional prayers, which, so help me, Hercules! I wonder if any 
god either hear or understand, since they do neither themselves, especially 
when they thunder them out in that manner they are used to. 

But this they have in common with those of the heathens, that they 
DUH�YLJLODQW�HQRXJK�WR�WKH�KDUYHVW�RI�WKHLU�SUR¿W��QRU�LV�WKHUH�DQ\�RI�WKHP�
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AP® European History

Sample Multiple-Choice Questions: Erasmus

Questions 1-3 refer to the passage below. 

“[T]here is no doubt but that that kind of men are wholly ours [i.e., followers of Folly] who love to hear 
or tell contrived miracles and strange lies and are never weary of any tale, though never so long, whether it be 
of ghosts, spirits, goblins, devils, or the like; which the further they are from truth, the more readily they are 
believed and the more do they tickle their itching ears. And these serve not only to pass away time but bring 
SUR¿W��HVSHFLDOO\�WR�PDVV�SULHVWV�DQG�SDUGRQHUV«

Or what should I say of them that hug themselves with their counterfeit pardons [i.e., indulgences]? 
That have measured purgatory by an hourglass, and can without the least mistake demonstrate its ages, years, 
months, days, hours, minutes, and seconds, as if it were in a mathematical table? Or what about those who, 
KDYLQJ�FRQ¿GHQFH�LQ�FHUWDLQ�PDJLFDO�FKDUPV�DQG�VKRUW�SUD\HUV�LQYHQWHG�E\�VRPH�SLRXV�LPSRVWHU��HLWKHU�IRU�KLV�
VRXO¶V�KHDOWK�RU�SUR¿W¶V�VDNH��SURPLVH�WR�WKHPVHOYHV�HYHU\WKLQJ��ZHDOWK��KRQRU��SOHDVXUH��SOHQW\��JRRG�KHDOWK��
long life, lively old age, and the next place to Christ in the other world, which yet they desire may not happen 
too soon, that is to say before the pleasures of this life have left them?”

Erasmus, The Praise of Folly, 1511

 1. Which of the following best describes the main 
claim made by Erasmus in the passage? 

�$�� 7KH�¿QDO�DXWKRULW\�RI�DOO�&KULVWLDQ�WUXWK�LV�WR�
be found in the Bible, not the teachings of the 
Catholic Church.

(B) The salvation of Christians is not determined 
by free will, but by the sovereignty of God.

(C) Church authorities, such as the pope and 
bishops, are too concerned with collecting 
money.

(D) Many Christians have been distracted and 
deluded by superstitions and earthly pleasures.  

� ��� 7KH�SDVVDJH�EHVW�UHÀHFWV�ZKLFK�RI�WKH�IROORZLQJ�
intellectual developments of the early sixteenth 
century? 

�$�� 7KH�UHMHFWLRQ�RI�UHOLJLRQ�E\�HDUO\�VFLHQWL¿F�
and secular thinkers 

(B) The celebration of classical literature, 
especially sources from ancient Rome and 
Greece as well as the Bible

(C) The criticism of folk customs and rituals 
among ordinary Christians

(D) The spread of ideas from the Northern 
Renaissance southward to Italy

� ��� (UDVPXV¶�FULWLTXH�PRVW�FOHDUO\�H[HPSOL¿HV�ZKLFK�RI�
the following?

(A) Christian humanists’ emphasis on the need for 
reform 

(B) Reluctance to support the authority of the 
pope in Rome

(C) The Enlightenment value of rationalism and 
evidentiary proof

(D) Enthusiasm about new maritime technologies 
and expanding trade networks 

4.  Study Guide: 
Northern 
Renaissance

ERASMUS OF ROTTERDAM
Erasmus was one of the best-known 
proponents of Christian humanism. 
In his book, The Praise of Folly, Eras-
mus used the Gospels to criticize 
several Catholic Church practices, 
such as the wealth of the bishops. 
In the Gospels, the Apostles were 
poor. If the bishops sought to be 
like the Apostles (as they claimed to 
be their successors), they should be 
poor as well. In this way, Erasmus 
used a classical text in order to ad-
vocate for social reform.

Although Erasmus was a devout 
Catholic and never criticized the 
Catholic Church’s doctrines, the 
publication of The Praise of Folly is of-
ten cited as a cause of the Protestant 
Reformation because of his criticism 
of the Church’s corrupt practices.

Erasmus was a close friend of 
Thomas More, an English humanist 
best known for writing Utopia�� LQ�ZKLFK�KH�GHVFULEHG�D�ȴFWLRQDO�SHUIHFW�
VRFLHW\��7KLV�WH[W�W\SLȴHG�WKH�1RUWKHUQ�5HQDLVVDQFH�EHFDXVH�LW�FULWLFL]HG�
prevailing social norms, such as religious intolerance and capital punish-
PHQW�IRU�VPDOO�R΍HQVHV�OLNH�WKHIW�

NORTHERN RENAISSANCE ART
1RUWKHUQ�5HQDLVVDQFH�DUWLVWV�GHYHORSHG�D�VW\OH� WKDW�HPSKDVL]HG�UHDOLVWLF�
portrayals of people in natural settings performing everyday tasks. Like Ital-
ian Renaissance artists, they incorporated the three-dimensional perspec-
tive and the latest advancements in human anatomy, but with less empha-
sis on idealized human forms and color schemes. Altarpieces and other 
UHOLJLRXV�FRPSRVLWLRQV�ZHUH�DOVR�PRUH�SUHYDOHQW�LQ�1RUWKHUQ�5HQDLVVDQFH�
art than in Italian Renaissance art.

The Harvesters, by Pieter Bruegel the Elder, portrays  
agricultural workers engaged in everyday tasks.

Erasmus of Rotterdam (1523) by Hans Holbein  
the Younger

AP® European History Study Guide

OVERVIEW
7KH� 1RUWKHUQ� 5HQDLVVDQFH� UHIHUV� WR� GHYHORSPHQWV� LQ�
humanistic studies and art that occurred north of the 
Alps. The printing press played a pivotal role in spreading 
humanistic studies across the European continent 
from their source in Italy. The philosophy of Christian 
KXPDQLVP�ZDV�PRUH�SUHYDOHQW�LQ�1RUWKHUQ�5HQDLVVDQFH�
literature and art than it was in the Italian Renaissance.   

WHEN DID IT HAPPEN?
It took time for Italian Renaissance humanism to 
spread beyond Italy, but by the turn of the 16th 

century, the invention of the printing press and an 
increase in global trade had helped to popularize 
KXPDQLVWLF�VWXGLHV�LQ�1RUWKHUQ�(XURSH��7KLQN�RI�WKH�
1RUWKHUQ�5HQDLVVDQFH�DV�D���WK�FHQWXU\�LQWHOOHFWXDO�
and artistic movement happening at the same time 
as the Protestant Reformation.

KEY TERMS
Christian Humanism
Christian humanism merged humanistic philoso-
phy with traditional Christian teachings. Christian 
humanists, such as Erasmus and Thomas More, 
used their knowledge of the classics to advocate for 
reforms in the Church and society.

Altarpieces
Altarpieces are works of art designed to be dis-
played behind a church altar. They were common 
LQ�1RUWKHUQ�5HQDLVVDQFH�DUW�EHIRUH�WKH�3URWHVWDQW�
Reformation. During the Reformation, many altar-
pieces were destroyed. 

Printmaking
1RUWKHUQ� 5HQDLVVDQFH� DUWLVWV� XVHG� WKH� QHZO\� 
invented printing press to mass produce visual 
art. The Praise of Folly and other popular books 
SXEOLVKHG� E\� 1RUWKHUQ� 5HQDLVVDQFH� ZULWHUV� DOVR�
included printed illustrations.

COMPARISON
The Italian Renaissance and Northern Renaissance 
were GL΍HUHQW because…

1RUWKHUQ�5HQDLVVDQFH�KXPDQLVWV�ZHUH�PRUH�
religious and focused more on social reform, 
while Italian humanists were more focused on 
secular concerns and individual achievement. 

The Italian Renaissance and Northern Renaissance 
were VLPLODU because…

%RWK�ΖWDOLDQ�DQG�1RUWKHUQ�KXPDQLVWV�VWXGLHG�
the classics (Greek, Roman, and biblical 
literature) and modeled their writings after 
classical authors.

Topic 1.3: The Northern Renaissance

© Marco Learning, LLC. All Rights Reserved. Advanced Placement® 
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Objectives of Lesson
 • To read a historical source in order to understand Christian humanism in the 

Northern Renaissance

 • 7R�LGHQWLI\�VRPH�RI�(UDVPXVȇ�VSHFLȴF�FULWLFLVPV�RI�WKH�&DWKROLF�&KXUFK

 • To practice multiple-choice questions related to Topic 1.3

College Board Objectives from the 2019-20 CED
 • Topic 1.3: The Northern Renaissance (p. 42)

 • Learning Objective 1.D: “Explain how Renaissance ideas were developed, 
maintained, and changed as the Renaissance spread to northern Europe.”

 • Key Concept 1.2-I.A: “Christian humanism, embodied in the writings of Erasmus, 
employed Renaissance learning in the service of religious reform” (p. 42).

 • Key Concept 1.4.V:� Ȋ3RSXODU� FXOWXUH�� OHLVXUH� DFWLYLWLHV�� DQG� ULWXDOV� UHȵHFWLQJ�
the continued popularity of folk ideas reinforced and sometimes challenged 
communal ties and norms” (pp. 63, 72).

Student Activities
 • Close reading of a historical source (either in class or for homework)

 • Class discussion of Erasmus’ argument

 • Multiple-choice practice questions

 ƕ  Answer key: 1 (D), 2 (C), 3 (A)

How to Use This Lesson
Erasmus was an erudite writer who advocated passionately for reform within 
the Catholic Church. The Praise of Folly is a challenging source for most students, 
which is why the CED�VSHFLȴFDOO\�VXJJHVWV�WKDW�VWXGHQWV�KLJKOLJKW�XQIDPLOLDU�ZRUGV�
while reading Erasmus in the “Sample Instructional Activities” on p. 37. We have 
SURYLGHG�WZR�YHUVLRQV�RI�WKH�WH[W��RQH�ZLWK�GHȴQLWLRQV�DQG�RQH�ZLWKRXW���VR�WKDW�
you can choose whether you want students to look up the words themselves as 
they read or consult the annotated version. You can use the discussion questions 
below to lead a class through a close analysis of the source. You can also use the 
brief multiple-choice sample (drawn from another section of The Praise of Folly) to 
reinforce the lesson with test-taking strategies.

Relevant Course Theme
Theme 3—Cultural and Intellectual 
Developments (CID): “The creation 
and transmission of knowledge, 
including the relationship between 
traditional sources of authority and the 
development of differing world views, 
had significant political, intellectual, 
economic, cultural, and social effects 
on European and world societies.”
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AP® European History
Lesson Plan: Erasmus’ The Praise of Folly (1511)

Historical Context
The Catholic Church underwent 
a series of transformations and 
reforms in the late Middle Ages. 
The wide range of monastic 
RUGHUV� WKDW� ȵRXULVKHG� EHWZHHQ�
1200 and 1500 is testament to 
ERWK� WKH�ȵH[LELOLW\�DQG�GLYHUVLW\�
of Catholic institutions during 
this time period. At the same 
WLPH�� WKH� &KXUFK� IDFHG� ȴHUFH�
criticism for corruption from 
within, as various reformers, 
LQFOXGLQJ�-DQ�+XV��-RKQ�:\FOL΍H��
and others during the 1300s 
and 1400s challenged church 
practices and sometimes even 
church doctrines. During the 
1400s, writers and artists of the 
Italian Renaissance turned their 
attention to classical sources of 
inspiration and focused their 
attention on mastering Greek 
and classical rhetoric. Erasmus 
of Rotterdam was heir to both 
RI� WKHVH� VLJQLȴFDQW� WUHQGV� LQ�
European history, and yet not 
fully part of either of them. He 
did not associate his calls to 
reform with those of Henry VIII 
or Martin Luther, and his style 
of Renaissance humanism is 
distinct from that of his Italian 
counterparts. That is why 
Erasmus is considered the 
father of Christian humanism in the North during the early 1500s and why he is so 
important to the AP European History curriculum. Erasmus is a reminder that not all 
H΍RUWV�WR�UHIRUP�WKH�&DWKROLF�&KXUFK�FDPH�IURP�3URWHVWDQWV�DQG�WKDW�5HQDLVVDQFH�
writers had a complex relationship with the Christian past and the Christian present 
of the 1500s.

Questions for Discussion 
1. ΖQ�WKH�ȴUVW�WZR�SDUDJUDSKV��ZKDW�VSHFLȴF�FULWLFLVPV�RI�ELVKRSV�GRHV�(UDVPXV�

make?

2. ΖQ�WKH�ODVW�VHQWHQFH�RI�WKH�ȴUVW�SDUDJUDSK��ZK\�GRHV�(UDVPXV�VD\�WKDW�ELVKRSV�
consider dying “uncouth”? Is he trying to be humorous?

3. How do priests use the “writings of the ancients” (paragraph 3)? Does Erasmus 
suggest how they should be used instead?

4. ΖQ�SDUDJUDSK����(UDVPXV�R΍HUV�D�FULWLTXH�RI�ERWK�SULHVWV�DQG�FRPPRQ�SHRSOH��
What is he accusing them of doing? What should they do instead?

5. ΖQ� WKH� ȴQDO� SDUDJUDSK��ZKDW� GRHV� (UDVPXV� FODLP� DERXW� WKH� SXUSRVH� RI� KLV�
argument? 

7KLV�LPDJH�LV�WDNHQ�IURP�D�ȴUVW�HGLWLRQ�FRS\�RI�The Praise of Folly. 
1RWH�WKDW�WKH�WH[W�DOVR�FRQWDLQV�TXRWDWLRQV�LQ�*UHHN��DQ�LPSRUWDQW�
ODQJXDJH� IRU�KXPDQLVW�VFKRODUVKLS� LQ�ERWK� ΖWDO\�DQG� WKH�1RUWK��
7KH�VNHWFKHV�LQ�WKH�PDUJLQ�DUH�E\�+DQV�+ROEHLQ�WKH�<RXQJHU�DQG�
ZRXOG�WKHPVHOYHV�EH�LQFOXGHG�LQ�ODWHU�SULQW�HGLWLRQV�RI�WKH�ERRN��
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Student Handout: Erasmus

Erasmus of Rotterdam, The Praise of Folly (1511)

…A most inhuman and abominable thing, and more to be 
condemned, that those great princes of the Church and true lights of the 
world should be reduced to a staff and a wallet. Whereas now, if there 
is anything that requires their pains, they leave that to Peter and Paul 
that have leisure enough; but if there be anything of honor or pleasure, 
they take that to themselves. By which means it is, yet by my courtesy, 
that hardly any kind of men live more sumptuously or with less trouble; 
as believing that Christ will be well enough pleased if in their mystical 
DQG�DOPRVW�WKHDWULFDO�SRQWL¿FDOLW\��FHUHPRQLHV��WLWOHV�RI�KROLQHVV�DQG�WKH�
like, and blessing and cursing, they play the parts of bishops. To work 
miracles is old and antiquated, and not in fashion now; to instruct the 
people, troublesome; to interpret the Scripture, pedantic; to pray, a sign 
one has little else to do; to shed tears, silly and womanish; to be poor, 
base; to be vanquished, dishonorable and little becoming him that scarce 
admits even kings to kiss his slipper; and lastly, to die, uncouth; and to 
be stretched on a cross, infamous. 

Theirs are only those weapons and sweet blessings which Paul 
mentions, and of these truly they are bountiful enough: as interdictions, 
KDQJLQJV��KHDY\�EXUGHQV��UHSURRIV��DQDWKHPDV��H[HFXWLRQV�LQ�HI¿J\��DQG�
that terrible thunderbolt of excommunication, with the very sight of which 
they sink men’s souls beneath the bottom of hell: which yet these most 
KRO\�IDWKHUV�LQ�&KULVW�DQG�+LV�YLFDUV�KXUO�ZLWK�PRUH�¿HUFHQHVV�DJDLQVW�QRQH�
than against such as, by the instigation of the devil, attempt to lessen or rob 
them of Peter’s patrimony. When, though those words in the Gospel, “We 
have left all, and followed Thee,” were his, yet they call his patrimony 
ODQGV��FLWLHV��WULEXWH��LPSRVWV��ULFKHV��IRU�ZKLFK��EHLQJ�HQÀDPHG�ZLWK�WKH�
ORYH�RI�&KULVW��WKH\�FRQWHQG�ZLWK�¿UH�DQG�VZRUG��DQG�QRW�ZLWKRXW�ORVV�
of much Christian blood, and believe they have then most apostolically 
defended the Church, the spouse of Christ, when the enemy, as they call 
them, are valiantly routed. As if the Church had any deadlier enemies 
than wicked prelates, who not only suffer Christ to run out of request for 
want of preaching him, but hinder his spreading by their multitudes of 
ODZV�PHUHO\�FRQWULYHG�IRU�WKHLU�RZQ�SUR¿W��FRUUXSW�KLP�E\�WKHLU�IRUFHG�
expositions, and murder him by the evil example of their destructive life… 

And as to the common herd of priests, they account it a crime to 
degenerate from the sanctity of their prelates. How soldier-like they bustle 
about the divine right of titles, and how quick they are to pick the least 
thing out of the writings of the ancients that they may fright the common 
people and convince them, if possible, that more than a tenth is due! Yet 
in the meantime it least comes in their heads which duties they owe the 
people. Nor does their shorn crown in the least admonish them that a priest 
should be free from all worldly desires and think of nothing but heavenly 
things. Whereas on the contrary, these cheerful men say they have 
VXI¿FLHQWO\�GLVFKDUJHG�WKHLU�RI¿FHV�LI�WKH\�EXW�DQ\KRZ�PXPEOH�WKURXJK�
a few occasional prayers, which, so help me, Hercules! I wonder if any 
god either hear or understand, since they do neither themselves, especially 
when they thunder them out in that manner they are used to. 

But this they have in common with those of the heathens, that they 
DUH�YLJLODQW�HQRXJK�WR�WKH�KDUYHVW�RI�WKHLU�SUR¿W��QRU�LV�WKHUH�DQ\�RI�WKHP�
that is not better read in those laws than the Scripture. Whereas if there is 
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anything burdensome, they prudently lay that on other men’s shoulders 
and shift it from one to the other, as men toss a ball from hand to hand, 
following the example of lay princes who commit the government of their 
kingdoms to their grand ministers, and they again to others, and leave all 
study of piety to the common people. In like manner the common people 
put it over to those they call “ecclesiastics,” as if themselves were no part 
of the Church, or that their vow in baptism had lost its obligation. 

Again, the priests that call themselves “secular,” as if they were 
initiated to the world, not to Christ, lay the burden on the regulars; the 
regulars on the monks; the monks that have more liberty on those that have 
less; and all of them on the mendicants; the mendicants on the Carthusians, 
among whom, if anywhere, this piety lies buried, but yet so close that scarce 
anyone can perceive it. In like manner the popes, the most diligent of all 
others in gathering in the harvest of money, refer all their apostolical work 
to the bishops, the bishops to the parsons, the parsons to the vicars, the 
vicars to their brother mendicants, and they again throw back the care of the 
ÀRFN�RQ�WKRVH�WKDW�WDNH�WKH�ZRRO��

But it is not my business to sift too narrowly the lives of prelates and 
priests for fear I seem to have intended rather a satire than an oration, and 
be thought to condemn good princes while I praise the bad. And therefore, 
what I slightly taught before has been to no other end but that it might 
appear that there’s no man can live pleasantly unless he be initiated to my 
rites and have me favorable to him.
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1    Visit www.marcolearning.com for additional learning resources. © Marco Learning, LLC. All Rights Reserved. Advanced Placement® and AP® are trademarks 
UHJLVWHUHG�E\�WKH�&ROOHJH�%RDUG��ZKLFK�LV�QRW�DɝOLDWHG�ZLWK��DQG�GRHV�QRW�HQGRUVH��WKLV�SURGXFW�

Passage Vocabulary

AP® European History

Student Handout with Vocabulary: Erasmus

1  Abominable—something that causes 
moral revulsion

2  3RQWLȴFDOLW\ȃWKH� RɝFH� RI� WKH� SRSH�� LQ�
WKH� FRQWH[W� RI� ȊWKHDWULFDO�ȋ� LW� PHDQV� DQ�
H[DJJHUDWHG�DQG�VHOI�UHJDUGLQJ�GLJQLW\

3  3HGDQWLFȃRYHUO\� FRQFHUQHG� ZLWK� IRUPDO�
VFKRODUVKLS

4  8QFRXWK—lacking in good manners

5  ΖQWHUGLFWLRQ—a Catholic legal censure 
WKDW� ZLWKGUDZV� PRVW� VDFUDPHQWV� RI�
&KULVWLDQ�EXULDO� IURP�D�SHUVRQ�RU� HYHQ�D�
district

6  $QDWKHPD—a Catholic legal censure that 
denounces someone or something as 
accursed

7  (ɝJ\ȃD� UHSUHVHQWDWLRQ� RI� D� SHUVRQ��
DQ� ȊH[HFXWLRQ� LQ� HɝJ\ȋ� LV� WKH�SUDFWLFH�RI�
H[HFXWLQJ� D� UHSUHVHQWDWLRQ� RI� D� SHUVRQ�
LQVWHDG�RI�WKHLU�DFWXDO�ERG\�

8  ([FRPPXQLFDWLRQ—to banish someone 
IURP�WKH�&DWKROLF�&KXUFK�

9 � 3HWHUȇV�SDWULPRQ\ȃWKH�SRVVHVVLRQV�DQG�
ODQG�RI�WKH�SDSDF\�QHDU�5RPH

10  $SRVWROLFDOO\ȃUHIHUULQJ� WR� WKH� HDUOLHVW�
IROORZHUV� RI� -HVXV� DQG� OHDGHUV� RI� WKH�
Church

11  PrelateȃD�ELVKRS�RU�RWKHU�KLJK�RɝFLDO�RI�
the Catholic Church

12  7HQWKȃD� WLWKH� RI� ��� SHUFHQW� RI� RQHȇV�
PRQH\

13  6KRUQ�FURZQȃD�UHIHUHQFH�WR�WKH�WRQVXUH�
KDLUVW\OH�RI�PRQNV

Erasmus of Rotterdam, The Praise of Folly (1511)

…A most inhuman and abominable thing, and more to be 
condemned, that those great princes of the Church and true lights of the 
world should be reduced to a staff and a wallet. Whereas now, if there 
is anything that requires their pains, they leave that to Peter and Paul 
that have leisure enough; but if there be anything of honor or pleasure, 
they take that to themselves. By which means it is, yet by my courtesy, 
that hardly any kind of men live more sumptuously or with less trouble; 
as believing that Christ will be well enough pleased if in their mystical 
and almost theatrical SRQWL¿FDOLW\, ceremonies, titles of holiness and the 
like, and blessing and cursing, they play the parts of bishops. To work 
miracles is old and antiquated, and not in fashion now; to instruct the 
people, troublesome; to interpret the Scripture, pedantic; to pray, a sign 
one has little else to do; to shed tears, silly and womanish; to be poor, 
base; to be vanquished, dishonorable and little becoming him that scarce 
admits even kings to kiss his slipper; and lastly, to die, uncouth; and to 
be stretched on a cross, infamous. 

Theirs are only those weapons and sweet blessings which Paul 
mentions, and of these truly they are bountiful enough: as interdictions, 
hangings, heavy burdens, reproofs, anathemas, executions in HI¿J\, and 
that terrible thunderbolt of excommunication, with the very sight of which 
they sink men’s souls beneath the bottom of hell: which yet these most 
KRO\�IDWKHUV�LQ�&KULVW�DQG�+LV�YLFDUV�KXUO�ZLWK�PRUH�¿HUFHQHVV�DJDLQVW�QRQH�
than against such as, by the instigation of the devil, attempt to lessen or rob 
them of Peter’s patrimony. When, though those words in the Gospel, “We 
have left all, and followed Thee,” were his, yet they call his patrimony 
ODQGV��FLWLHV��WULEXWH��LPSRVWV��ULFKHV��IRU�ZKLFK��EHLQJ�HQÀDPHG�ZLWK�WKH�
ORYH�RI�&KULVW��WKH\�FRQWHQG�ZLWK�¿UH�DQG�VZRUG��DQG�QRW�ZLWKRXW�ORVV�
of much Christian blood, and believe they have then most apostolically 
defended the Church, the spouse of Christ, when the enemy, as they call 
them, are valiantly routed. As if the Church had any deadlier enemies 
than wicked prelates, who not only suffer Christ to run out of request for 
want of preaching him, but hinder his spreading by their multitudes of 
ODZV�PHUHO\�FRQWULYHG�IRU�WKHLU�RZQ�SUR¿W��FRUUXSW�KLP�E\�WKHLU�IRUFHG�
expositions, and murder him by the evil example of their destructive life… 

And as to the common herd of priests, they account it a crime to 
degenerate from the sanctity of their prelates. How soldier-like they bustle 
about the divine right of titles, and how quick they are to pick the least 
thing out of the writings of the ancients that they may fright the common 
people and convince them, if possible, that more than a tenth is due! Yet 
in the meantime it least comes in their heads which duties they owe the 
people. Nor does their shorn crown in the least admonish them that a priest 
should be free from all worldly desires and think of nothing but heavenly 
things. Whereas on the contrary, these cheerful men say they have 
VXI¿FLHQWO\�GLVFKDUJHG�WKHLU�RI¿FHV�LI�WKH\�EXW�DQ\KRZ�PXPEOH�WKURXJK�
a few occasional prayers, which, so help me, Hercules! I wonder if any 
god either hear or understand, since they do neither themselves, especially 
when they thunder them out in that manner they are used to. 

But this they have in common with those of the heathens, that they 
DUH�YLJLODQW�HQRXJK�WR�WKH�KDUYHVW�RI�WKHLU�SUR¿W��QRU�LV�WKHUH�DQ\�RI�WKHP�
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that is not better read in those laws than the Scripture. Whereas if there is 
anything burdensome, they prudently lay that on other men’s shoulders 
and shift it from one to the other, as men toss a ball from hand to hand, 
following the example of lay princes who commit the government of their 
kingdoms to their grand ministers, and they again to others, and leave all 
study of piety to the common people. In like manner the common people 
put it over to those they call “ecclesiastics,” as if themselves were no part 
of the Church, or that their vow in baptism had lost its obligation. 

Again, the priests that call themselves “secular,” as if they were 
initiated to the world, not to Christ, lay the burden on the regulars; the 
regulars on the monks; the monks that have more liberty on those that have 
less; and all of them on the mendicants; the mendicants on the Carthusians, 
among whom, if anywhere, this piety lies buried, but yet so close that scarce 
anyone can perceive it. In like manner the popes, the most diligent of all 
others in gathering in the harvest of money, refer all their apostolical work 
to the bishops, the bishops to the parsons, the parsons to the vicars, the 
vicars to their brother mendicants, and they again throw back the care of the 
ÀRFN�RQ�WKRVH�WKDW�WDNH�WKH�ZRRO��

But it is not my business to sift too narrowly the lives of prelates and 
priests for fear I seem to have intended rather a satire than an oration, and 
be thought to condemn good princes while I praise the bad. And therefore, 
what I slightly taught before has been to no other end but that it might 
appear that there’s no man can live pleasantly unless he be initiated to my 
rites and have me favorable to him.
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14  (FFOHVLDVWLFVȃOHDGHUV� RI� WKH� &DWKROLF�
Church

15  0HQGLFDQWV—the Catholic monastic 
RUGHUV�WKDW�IRFXV�RQ�SRYHUW\��WUDYHOLQJ��DQG�
VHUYLQJ�LQ�FLWLHV��LQFOXGLQJ�WKH�'RPLQLFDQV��
$XJXVWLQLDQV��DQG�)UDQFLVFDQV�

16  &DUWKXVLDQV—a Catholic monastic order 
IRXQGHG�LQ�WKH�\HDU�����

17  ParsonȃD�PLQLVWHU�LQ�FKDUJH�RI�D�SDULVK

18  9LFDUȃD�GHSXW\�RI�D�ELVKRS

7KLV�LPDJH�LV�WDNHQ�IURP�D�ȴUVW�HGLWLRQ�FRS\�RI�The Praise 
RI�)ROO\��1RWH�WKDW�WKH�WH[W�DOVR�FRQWDLQV�TXRWDWLRQV�LQ�
*UHHN��DQ�LPSRUWDQW�ODQJXDJH�IRU�KXPDQLVW�VFKRODUVKLS�LQ�
ERWK�ΖWDO\�DQG�WKH�1RUWK��7KH�VNHWFKHV�LQ�WKH�PDUJLQ�DUH�
E\�+DQV�+ROEHLQ�WKH�<RXQJHU�DQG�ZRXOG�WKHPVHOYHV�EH�
LQFOXGHG�LQ�ODWHU�SULQW�HGLWLRQV�RI�WKH�ERRN��
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Sample Multiple-Choice Questions: Erasmus

Questions 1-3 refer to the passage below. 

“[T]here is no doubt but that that kind of men are wholly ours [i.e., followers of Folly] who love to hear 
or tell contrived miracles and strange lies and are never weary of any tale, though never so long, whether it be 
of ghosts, spirits, goblins, devils, or the like; which the further they are from truth, the more readily they are 
believed and the more do they tickle their itching ears. And these serve not only to pass away time but bring 
SUR¿W��HVSHFLDOO\�WR�PDVV�SULHVWV�DQG�SDUGRQHUV«

Or what should I say of them that hug themselves with their counterfeit pardons [i.e., indulgences]? 
That have measured purgatory by an hourglass, and can without the least mistake demonstrate its ages, years, 
months, days, hours, minutes, and seconds, as if it were in a mathematical table? Or what about those who, 
KDYLQJ�FRQ¿GHQFH�LQ�FHUWDLQ�PDJLFDO�FKDUPV�DQG�VKRUW�SUD\HUV�LQYHQWHG�E\�VRPH�SLRXV�LPSRVWHU��HLWKHU�IRU�KLV�
VRXO¶V�KHDOWK�RU�SUR¿W¶V�VDNH��SURPLVH�WR�WKHPVHOYHV�HYHU\WKLQJ��ZHDOWK��KRQRU��SOHDVXUH��SOHQW\��JRRG�KHDOWK��
long life, lively old age, and the next place to Christ in the other world, which yet they desire may not happen 
too soon, that is to say before the pleasures of this life have left them?”

Erasmus, The Praise of Folly, 1511

 1. Which of the following best describes the main 
claim made by Erasmus in the passage? 

�$�� 7KH�¿QDO�DXWKRULW\�RI�DOO�&KULVWLDQ�WUXWK�LV�WR�
be found in the Bible, not the teachings of the 
Catholic Church.

(B) The salvation of Christians is not determined 
by free will, but by the sovereignty of God.

(C) Church authorities, such as the pope and 
bishops, are too concerned with collecting 
money.

(D) Many Christians have been distracted and 
deluded by superstitions and earthly pleasures.  

� ��� 7KH�SDVVDJH�EHVW�UHÀHFWV�ZKLFK�RI�WKH�IROORZLQJ�
intellectual developments of the early sixteenth 
century? 

�$�� 7KH�UHMHFWLRQ�RI�UHOLJLRQ�E\�HDUO\�VFLHQWL¿F�
and secular thinkers 

(B) The celebration of classical literature, 
especially sources from ancient Rome and 
Greece as well as the Bible

(C) The criticism of folk customs and rituals 
among ordinary Christians

(D) The spread of ideas from the Northern 
Renaissance southward to Italy

� ��� (UDVPXV¶�FULWLTXH�PRVW�FOHDUO\�H[HPSOL¿HV�ZKLFK�RI�
the following?

(A) Christian humanists’ emphasis on the need for 
reform 

(B) Reluctance to support the authority of the 
pope in Rome

(C) The Enlightenment value of rationalism and 
evidentiary proof

(D) Enthusiasm about new maritime technologies 
and expanding trade networks 



ERASMUS OF ROTTERDAM
Erasmus was one of the best-known 
proponents of Christian humanism. 
In his book, The Praise of Folly, Eras-
mus used the Gospels to criticize 
several Catholic Church practices, 
such as the wealth of the bishops. 
In the Gospels, the Apostles were 
poor. If the bishops sought to be 
like the Apostles (as they claimed to 
be their successors), they should be 
poor as well. In this way, Erasmus 
used a classical text in order to ad-
vocate for social reform.

Although Erasmus was a devout 
Catholic and never criticized the 
Catholic Church’s doctrines, the 
publication of The Praise of Folly is of-
ten cited as a cause of the Protestant 
Reformation because of his criticism 
of the Church’s corrupt practices.

Erasmus was a close friend of 
Thomas More, an English humanist 
best known for writing Utopia�� LQ�ZKLFK�KH�GHVFULEHG�D�ȴFWLRQDO�SHUIHFW�
VRFLHW\��7KLV�WH[W�W\SLȴHG�WKH�1RUWKHUQ�5HQDLVVDQFH�EHFDXVH�LW�FULWLFL]HG�
prevailing social norms, such as religious intolerance and capital punish-
PHQW�IRU�VPDOO�R΍HQVHV�OLNH�WKHIW�

NORTHERN RENAISSANCE ART
1RUWKHUQ�5HQDLVVDQFH�DUWLVWV�GHYHORSHG�D�VW\OH� WKDW�HPSKDVL]HG�UHDOLVWLF�
portrayals of people in natural settings performing everyday tasks. Like Ital-
ian Renaissance artists, they incorporated the three-dimensional perspec-
tive and the latest advancements in human anatomy, but with less empha-
sis on idealized human forms and color schemes. Altarpieces and other 
UHOLJLRXV�FRPSRVLWLRQV�ZHUH�DOVR�PRUH�SUHYDOHQW�LQ�1RUWKHUQ�5HQDLVVDQFH�
art than in Italian Renaissance art.

The Harvesters, by Pieter Bruegel the Elder, portrays  
agricultural workers engaged in everyday tasks.

Erasmus of Rotterdam (1523) by Hans Holbein  
the Younger

AP® European History Study Guide

OVERVIEW
7KH� 1RUWKHUQ� 5HQDLVVDQFH� UHIHUV� WR� GHYHORSPHQWV� LQ�
humanistic studies and art that occurred north of the 
Alps. The printing press played a pivotal role in spreading 
humanistic studies across the European continent 
from their source in Italy. The philosophy of Christian 
KXPDQLVP�ZDV�PRUH�SUHYDOHQW�LQ�1RUWKHUQ�5HQDLVVDQFH�
literature and art than it was in the Italian Renaissance.   

WHEN DID IT HAPPEN?
It took time for Italian Renaissance humanism to 
spread beyond Italy, but by the turn of the 16th 

century, the invention of the printing press and an 
increase in global trade had helped to popularize 
KXPDQLVWLF�VWXGLHV�LQ�1RUWKHUQ�(XURSH��7KLQN�RI�WKH�
1RUWKHUQ�5HQDLVVDQFH�DV�D���WK�FHQWXU\�LQWHOOHFWXDO�
and artistic movement happening at the same time 
as the Protestant Reformation.

KEY TERMS
Christian Humanism
Christian humanism merged humanistic philoso-
phy with traditional Christian teachings. Christian 
humanists, such as Erasmus and Thomas More, 
used their knowledge of the classics to advocate for 
reforms in the Church and society.

Altarpieces
Altarpieces are works of art designed to be dis-
played behind a church altar. They were common 
LQ�1RUWKHUQ�5HQDLVVDQFH�DUW�EHIRUH�WKH�3URWHVWDQW�
Reformation. During the Reformation, many altar-
pieces were destroyed. 

Printmaking
1RUWKHUQ� 5HQDLVVDQFH� DUWLVWV� XVHG� WKH� QHZO\� 
invented printing press to mass produce visual 
art. The Praise of Folly and other popular books 
SXEOLVKHG� E\� 1RUWKHUQ� 5HQDLVVDQFH� ZULWHUV� DOVR�
included printed illustrations.

COMPARISON
The Italian Renaissance and Northern Renaissance 
were GL΍HUHQW because…

1RUWKHUQ�5HQDLVVDQFH�KXPDQLVWV�ZHUH�PRUH�
religious and focused more on social reform, 
while Italian humanists were more focused on 
secular concerns and individual achievement. 

The Italian Renaissance and Northern Renaissance 
were VLPLODU because…

%RWK�ΖWDOLDQ�DQG�1RUWKHUQ�KXPDQLVWV�VWXGLHG�
the classics (Greek, Roman, and biblical 
literature) and modeled their writings after 
classical authors.

Topic 1.3: The Northern Renaissance

© Marco Learning, LLC. All Rights Reserved. Advanced Placement® 
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WHAT IS FIGURATIVE LANGUAGE?
When we speak, most of what we say is literal. When I ask my 
FKLOG�WR�SLFN�KHU�FORWKHV�R΍�WKH�ȵRRU��Ζ�PHDQ��OLWHUDOO\��SLFN�XS�
WKRVH�FORWKHV��ΖI��KRZHYHU��Ζ�DVN�P\�GDXJKWHU�WR�FOHDQ�KHU�SLJ�VW\�
RI�D�URRP��Ζ�GR�QRW�OLWHUDOO\�PHDQ�WKDW�KHU�URRP�KRXVHV�SLJV��Ζ�
DP�VSHDNLQJ�ȴJXUDWLYHO\��Ζ�DP�H[SHFWLQJ�WR�KHU�XQGHUVWDQG�P\�
GLVSOHDVXUH�WKURXJK�D�ȴJXUDWLYH�H[DPSOH� Figurative language 
LV�ORRNLQJ�EH\RQG�ZKDW�WKH�ZRUGV�OLWHUDOO\�PHDQ�DQG�ȴJXULQJ�RXW�
ZKDW�H[WUD�PHDQLQJ�WKH�QRQ�OLWHUDO�ODQJXDJH�DGGV�WR�WKH�WH[W��
whether it is a short story, a novel, or a poem. 
:KHQ�VHDUFKLQJ�IRU�PHDQLQJ��ZH�FDQ�ORRN�DW�WKH�GLFWLRQDU\�
PHDQLQJ�RI�D�ZRUG��WKH�denotation��DV�VRPHWKLQJ�OLWHUDO��:H�
can also look at the connotation of a word, the emotions, and 
LPDJHV�WKDW�DUH�HYRNHG�XSRQ�KHDULQJ�D�ZRUG��7KLV�FDQ�OHQG�LWVHOI�
WR�D�ȴJXUDWLYH�UHDGLQJ��)RU�H[DPSOH��LI�ZH�XVH�WKH�LPDJH�RI�D�
GRYH�ȵ\LQJ�GXULQJ�D�EDWWOH��LW�LV��TXLWH�OLWHUDOO\��D�ELUG��+RZHYHU��LI�
ZH�FRQVLGHU�WKDW�D�GRYH�LV�WKH�V\PERO�RI�SHDFH�DQG�LW�ZDV�ȵ\LQJ�
RYHUKHDG�GXULQJ�D�EDWWOH��QRZ�ZH�KDYH�VRPHWKLQJ��1RZ�WKH�
FRQQRWDWLRQ�RI�SHDFH�H[LVWV�LQ�RXU�EUDLQV�DW�WKH�VDPH�WLPH�DV�
WKH�ZRUG�GRYH��DQG�ZH�FDQ�EXLOG�GHHSHU�PHDQLQJ�LQWR�WKH�WH[W��
)LJXUDWLYH�ODQJXDJH�FRPHV�LQ�PDQ\�IRUPV��LPDJHU\��VLPLOH��
PHWDSKRU��SHUVRQLȴFDWLRQ��DOOXVLRQ��DQG�V\PERO�DUH�VRPH�RI�WKH�
EDVLFV��ΖW�LV�LPSRUWDQW�WR�ORRN�DW�WKH�function of words within a 
WH[W�DQG�GHWHUPLQH�ZK\�DQ�DXWKRU�FKRVH�D�SDUWLFXODU�H[DPSOH�RI�
ȴJXUDWLYH�ODQJXDJH�RYHU�DQRWKHU��+RZ�GLG�WKH�DXWKRU�LQWHQG�IRU�
WKLV�SRUWLRQ�RI�WKH�WH[W�WR�IXQFWLRQ��DQG�ZK\�ZRXOG�WKDW�PDWWHU�
WR�WKH�PHDQLQJ�RI�WKH�WH[W�DV�D�ZKROH"�7KRVH�DUH�DOZD\V�WKH�
JXLGLQJ�TXHVWLRQV�ZH�VKRXOG�DVN�RXUVHOYHV�DV�ZH�UHDG��

Imagery 
:KHQ�UHDGLQJ�D�WH[W��LW�LV�LPSRUWDQW�WR�UHPHPEHU�WKDW�DXWKRUV�
inset imagery��YLVXDOO\�DSSHDOLQJ�ODQJXDJH��EHFDXVH�WKHUH�DUH�
GHWDLOV�DERXW�WKH�ZRUOG�WKH\�HQYLVLRQ�WKDW�WKH\�QHHG�WKH�UHDGHU�
WR�XQGHUVWDQG�IRU�WKH�VWRU\�WR�FRPH�DOLYH��2Q�WKH�RSHQLQJ�
SDJH�RI�+�*��:HOOȇV�FODVVLF�WDOH��Ȋ7KH�7LPH�0DFKLQH�ȋ�ZH�JHW�D�
GHVFULSWLRQ�RI�WKH�7LPH�7UDYHOHU�DW�D�GLQQHU�SDUW\�DW�KLV�KRXVH��
$V�\RX�UHDG�WKH�H[FHUSW�EHORZ��ZDWFK�IRU�WKH�LPDJHU\�DQG�WKH�
IXQFWLRQ�LW�VHUYHV��

The Time Traveller (for so it will be convenient to speak of 
him) was expounding a recondite matter to us. His grey eyes 
VKRQH�DQG�WZLQNOHG��DQG�KLV�XVXDOO\�SDOH�IDFH�ZDV�ÀXVKHG�DQG�
DQLPDWHG��7KH�¿UH�EXUQHG�EULJKWO\��DQG�WKH�VRIW�UDGLDQFH�RI�WKH�
incandescent lights in the lilies of silver caught the bubbles that 
ÀDVKHG�DQG�SDVVHG�LQ�RXU�JODVVHV�

'LG�\RX�QRWLFH�KRZ�H[FLWHG�WKH�7LPH�7UDYHOHU�LV�WR�EH�WHOOLQJ�KLV�
VWRU\�DQG�VKRZLQJ�KLV�LQYHQWLRQ�WR�D�URRP�IXOO�RI�KLV�IULHQGV"�
+LV�H\HV�ȊVKRQH�DQG�WZLQNOHG�ȋ�OHDGLQJ�WKH�UHDGHU�WR�EHOLHYH�
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Personification
With�SHUVRQLȴFDWLRQ��JLYLQJ�KXPDQ�WUDLWV�WR�QRQ�KXPDQV�
HQWLWLHV��LW�LV�LPSRUWDQW�WR�FRQVLGHU�ZKLFK�HQWLW\�LV�JLYHQ�ZKLFK�
KXPDQ�WUDLWV"�7KHVH�DXWKRULDO�FKRLFHV�FDQ�UHYHDO�LQWHQWLRQV�
IURP�WKH�DXWKRU�WKDW�WKH�UHDGHU�PD\�PLVV�LI�KH�RU�VKH�LVQȇW�
UHDGLQJ�FORVHO\��2XU�MRE�LV��XOWLPDWHO\��WR�GHWHUPLQH�ZKDW�
PHDQLQJ�LV�EHLQJ�FRQYH\HG��
&DUHIXOO\�UHDG�WKH�H[FHUSW�EHORZ��WDNHQ�IURP�WKH�ȴUVW�FKDSWHU�
RI�(PLO\�%URQWHȇV�Ȋ:XWKHULQJ�+HLJKWVȋ�

One may guess the power of the north wind blowing over the 
HGJH��E\�WKH�H[FHVVLYH�VODQW�RI�D�IHZ�VWXQWHG�¿UV�DW�WKH�HQG�RI�
the house; and by a range of gaunt thorns all stretching their 
limbs one way, as if craving alms of the sun.

:KHQ�ORRNLQJ�DW�WKH�XQGHUOLQHG�SRUWLRQ�RI�WKH�H[FHUSW��ZH�VHH�
WKDW�WKH�ȊJDXQWȋ�WKRUQV��WKH�VFUDJJO\��XQGHUQRXULVKHG�WKRUQV��
DUH�EHJJLQJ�WKH�6XQ�IRU�VPDOO�VXPV�RI�PRQH\��7KH�VHWWLQJ�LQ�
:XWKHULQJ�+HLJKWV�LV�VR�GLVPDO�WKDW�HYHQ�WKH�WKRUQV�KDYH�WR�
EHJ�IRU�VFUDSV��7KH�SHUVRQLȴFDWLRQ�DOORZV�XV�WR�OHDUQ�PRUH�
DERXW�WKH�VHWWLQJ�DQG�WKH�WRQH�RI�WKH�WH[W�

Allusion
Allusions�DUH�UHIHUHQFHV�WR�D�SHUVRQ��REMHFW��SODFH��HYHQW��
OLWHUDU\�ZRUN��RU�LGHD��$V�ZH�UHDG��LI�ZH�ȴQG�WKHVH�UHIHUHQFHV��
WKH\�DUH�OLNH�EUHDG�FUXPEV�WKURXJK�WKH�ZLOGHUQHVV�RI�WKH�WH[W��
ΖI�ZH�PLVV�WKH�EUHDGFUXPEV��ZH�PD\�VWLOO�ȴQG�WKH�WUDLO�DQG�EH�
ȴQH��+RZHYHU��LI�ZH�ȴQG�WKH�EUHDGFUXPEV�DQG�XQGHUVWDQG�
WKHP��ZH�PD\�JOHDQ�D�GHHSHU�XQGHUVWDQGLQJ�RI�WKH�WH[W�
DQG�JHW�WR�WKH�WUDLO�IDVWHU��$OOXVLRQV�DUH�SODFHG�LQWR�WH[WV�WR�
GHHSHQ�RXU�UHDGLQJ�H[SHULHQFH��EXW�ZH�FDQȇW�EH�H[SHFWHG�WR�
FDWFK�DOO�RI�WKHP��6R�LI�\RX�ȴQG�DQ�DOOXVLRQ�WKDW�\RX�UHFRJQL]H��
FRQVLGHU�ZK\�WKDW�VSHFLȴF�UHIHUHQFH�LV�LPSRUWDQW�DQG�ZKDW�WKH�
FRPSDULVRQ�SRLQWV�DUH�IRU�WKH�WH[W�\RX�DUH�FXUUHQWO\�UHDGLQJ��
$Q�H[DPSOH�RI�DOOXVLRQ�IURP�0DU\�6KHOOH\ȇV�Ȋ)UDQNHQVWHLQ�ȋ�
LV�ZKHQ�&UHDWXUH��WKH�PRQVWHU��DSSHDOV�WR�KLV�FUHDWRU��'U��
)UDQNHQVWHLQ��UHJDUGLQJ�KLV�SDWHUQDO�DEDQGRQPHQW�DQG�
mistreatment. 

Remember that I am thy creature; I ought to be thy Adam, but I 
am rather the fallen angel.

ΖQ�WKLV�DOOXVLRQ�WR�$GDP�IURP�WKH�%LEOH��ZH�DUH�UHPLQGHG�WKDW�
'U��)UDQNHQVWHLQ�RYHUVWHSSHG�WKH�ERXQGDULHV�RI�VFLHQFH�E\�
FUHDWLQJ�0RQVWHU�DQG�DOVR�WKDW�0RQVWHU�LV�UHJDUGHG�PRUH�DV�D�
GHPRQ�WKDQ�D�KXPDQ��6KHOOH\�LV�DEOH�WR�XVH�WKLV�DOOXVLRQ�WR�QRW�
RQO\�GHHSHQ�FKDUDFWHUL]DWLRQ�EXW�DOVR�WR�SURSHO�KHU�RYHUDUFKLQJ�
WKHPHV�LQ�WKH�WH[W� 
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